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Included In any discussion of qual itv eaucat1on. there 
has usually exis ted a un1versa1 agreement as t o  the 
i mpor· t ance of teaching. It has been Impossiole to 
ignore t he teacher's powerful ability to create achievers or 
failures out of his/her s tudent s. However, as adults 
attemp tecl to define the characteris tics of the "good 
teacher'', they rarely invited s tudents t o  offer the1r input, 
even though those s tuden ts possessed f irs t-hand knowledge of 
intimat e classroom dvnam1cs. 
This s tudy, therefore, was an ef for t  to t ap this 
Vdluab le resource by Interviewing 117 third, fif th. and 
seventh graders and asking them the following quest ions: 
u Think of t he bes t t eacher ( s) vou ever had. What ma.c::le 
hlm(her) special?" "Think of the worst teacher<s) you ever 
had. 'What made hlm(her) so bad?" udents responded In 
classroom d1scuss1ons. 1n writ ten form. and 1n drawings. 
Two charac tertstlcs of the "qooa t eacher" were 
emphasized repeatedly 1n the comments of students. They 
were "car·ing and/or loving" and "providJnq students 'i¥ith 
academic success". udents wanted a teacher who was 
compass1onate. helpful. supportive, and encouraging. 
Personal characteris tics of the teacher, such as �atience, 
sensitivi ty. and sense of humor, were rar more Impor tant to 
students than the professional ski I Is the teacher possessed. 
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'1 I h,:ive come to a fr19hten1ng conc\us1on. I am the 
decisive element In the classroom. It is my persona] 
approach that creates the climate. It is my daily mood that 
makes the weather . a teacher I possess tremendous power 
to make a child's i1fe mtse le or .JOYOUS. 
of torture or an Instrument of Jnsp1rat1on. 
I can oe a tool 
l can humi. l 1ate 
or humor. hurt or heal. In all situat1ons, it is my 
response that decides whether a cr1s1a wil be escalated or 
de-escalated and a child humantzed or dehumanized.d 
CG1nott, 1 , PP • 15-· H)) 
Chapter I 
Statement of t he Problem 
Wh en ask e d  t o  name p e r sons who have influenced t heir 
l1fe in a p os i t i v e way, p e ople wtl l almost always Include 
t h e  name o f  a t each er . Is th ere an y one whose de s t i ny has 
not b e e n  touch e d  and t h e  cou r se of i t  al t er e d  i n  s ome way 
b ecau s e  o f  t h e  un f o r ge t ab l e  p r e sence o f  a t each e r  in h i  
l 1 f e'? 
In d i scu s s i ons on qual l t y  e duca t i on. p e op l e  often 
stng l e  ou t t he "goo d  t each e r" as t h e  p r i ma r y  f ac t o r  
c on t ribu t i ng t o  t h e  succ e s s  of sch oo l s. S t u die s have 
su e d  a s t rong r ela t i onsh i P  b e tween te p er-sona 1 1  ty 
and s t u de n t  ach i e v emen t .  S om e  e v en sugge s t e d t e  e r  
p e r sona l 1 ty m a y  b e  t h e  mos t  sign i f i ca n t  variable in t h e  
classroom. Ph y s i cal e duca t i on t each e r s  wh o were a ss e r t i v e ,  
i ent, Inqu i si t i v e ,  ImagJnatJv e ,  genu i ne ,  confiden t .  and 
e xp e r i mental t ende d to be m or e  e f f ec t iv e  1n t heir 
Ins t ruc t i on ana p r oduc e d  s t u den t s  who learn e d  m o r e  
CPh1l l i p s, Car lis le, Hau t ala, and • 1 985 ) .  
Wh e n  adul t s  who had b e e n  h yp e r ac t ive had b e en asked 
what h e l p e d  t hem t he m o s t  t o  o v e rcome t h eir childh ood 
d i f ficu l t i e s, no p rogram or meth ods surface d .  Th e ir most 
common r ep l y  was t ha t  s om e one <o f t e n  a t each e r )·had 
"be l i e v e d  in t h em . "  < Weiss and H ec h t man. 1986). 
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e e f fect teacher expec tation s  o n  s tu dent 
per f orma n ce h a s  been wei 1 d o cumen ted t h r ough the y e a r s. 
Belle Kaufman, in h er b o ok ( 1 ) . 
qu o t ed a s t u de n t a s  s a y in g, "On ce I h ad a t eacher wh o didn ' t  
k n ow I w a s  dumb. so I w a s n  / t .  '' I t  i s  i mp o ssible t o  Ign ore 
t he tea c her· s p owe r f u  1 a.b 1 1 1 t y t o  c r e a t e  .3.c h  1 eve r s  or 
f a i l u res ou t of c h i ldren . 
There seems t o  be u n i ver s a l a greeme n t a s  t o  the 
i mpor t an ce o f  good t ea c h i n g. Good teachin g 1 s  f u n d amen t a l  
t o  good edu c a t i o n .  Ye t there a l s o  ex i s t s  a d i ver s1 t y  o f  
op 1 n1on a s  t o  wh a t  c r i te r i a  s h ou l d be u sed t o  Iden t i f Y  the 
11 bes t '' tea c he r s a n d  wh o 1 s c ompe ten t e n ou gh to de f l ne t h ese 
c r J terla. 
Rare l y  do adu l t s  s t u dy the per cep t i o n s o f  y ou n g  
c h i l dren i n  a n swer i n g the que s t ion, "Wh o r s  a good t e ache 
Yet c hildren a r e  t h e  con sume r s  of eau c a t 1 o n ,  p a r t ic ipa n t s  In 
t he c omplic at i on s  o f  c l a s s r o om a c t i vities, a n d  a s t  ou se 
o f  i n f o rma t i o n  o n  l i f e In s c h o o l .  S t u den t s  h ave very s t r on g  
f eel i n gs abou t teacher s, a n d  are u su ally enthusia st i c  a bout 
sh a ring them. They c a n  p r o v i de resea r ch e r s  w i th v a l u able 
i n sigh t 1 nto t e a cher· beh a v i o r s  f r om a u nique po i n t of v i ew. 
The i r  c o n ce r n s, expe c t a t io n s. a n d  c ommen t s  may pco v 1 de n ew 
dimen sio n s  i n the sear c h  f or t he "Ideal tea c her" (Duke 
1977). 
I f  i t  is a greed t h a t  a c a dem i c  su ccess a n a  s a t 1s f a c tion 
nd to a h i  d e gr e e  on e f f e ctiv e stu d e n t -teac h er 
r e l ationsh ip s. t h en r e s e arch ers mu st p ursu e t he d i s c over y  
th e c h aracter i stic s  that dist i ngu i sh th e "goo d  t eacher" f rom 
th e "bad teac h er. " What be t ter pla c e  to start such an 
1 nqu i ry t han the c l assroom ana th e stuaen t s  �"' i th in 1 t. 
Questions To Be Answer� 
Ov er t h e  y ears. there has been a gre a t  diversity o f  
th ou gh t on h ow teach i ng p er f ormanc e  c an b e  e valua t e d  in a 
mean i ng f u l way . Teach er-eva l uation p l ans have b een based on 
a v ar i ety o f  meth od s---p u p i l  p e r f ormanc e, cla_ssrcom 
obs er v at i ons, s up ervisor e va l u ations, sel f and p e er �atings. 
H owe v er. i nte r v iewing stu dents d i re ctly has been 
trad i tiona l l y a v oided as th ou gh th e r e su l ting 1 n f ormat i on 
wou l d' s om e h ow b e  inval1d. 
T h 1 s  stu dy, th ere f ore, a ddress e d  th e n e e d  f or 
stu dent-c enter e d r e s earc h  by lntervJewJng elemen t ary and 
Jun i or h igh stu den t s  in an att emp t t o  answer t h e  f o l low ing 
qu e s t 1 ons: 
1. What are t h ird, f i f th ,  and s eventh rs 
p er c e ptions o f  th eir "be s t "  teach 
2. What are t hird, f i f th, and seven t h  graders 
p er c e p t i ons o f  th eir uworst u teachers? 
3. Do third, fifth. and seventh graders use Similar 
cr1ter1a 1n ciefH1 ng their "best" and "�1orst" 
teacher·s or do var1at1ons exist among grade levels? 
4 .  Do the perceptions of third. fifth, and seventh 
graders of the 1 c "best" and ''\.-lorst" teachers 
prov1de useful information to adults who are 
Interested 1n improving the field education? 
Need For The Sttidy 
yone agrees that quality educatlon cannot occur 
without quality teaching, but who are the good teachers? 
What are the characteristics they possess that make them 
extraordl nar-y? 
The people who run our schools go to great lengths 1n 
ion1ng parents, teachecs, and adminJstra.tors a.bout 
1 mpr·ov i ng educa t 1 on, yet they general t y avoid 1 nc l ud1 ng 
students 1n t lr discussions about schools leacning. 
Student Input is rare, with the exception of the stuaent 
evaluations conducted at the college and university level. 
Adults are constantly making Inferences about how students 
feel, but without student confirmation or denial. how can 
adults assume their inferences are correct? Adults cannot 
always know what students are thinking, ana a vast source of 
valuable information is overlooked when student perceptions 
are Ignored. 
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I arch of he young student· s potnt of vlew. 
r1mary ch1laren gener ly state hat they enJOY school. 
whi e secondary pupi Is give an opposJte opJnion CMei 
1 ) . at happens to students 1n those intervening years 
o erode their positive attitudes Into negative ones? 
Perhaps the only way to obta n mena1n ul answers to th1§ 
question 1s to ask the students themselves. 
c eff1eld, 1 ) is a col lect1on of 23 
1nterv1ews Wlth teenage students and former stuaents who 
illustrate the t ansformat1on of student enthusiasm into 
student apathy and anger . 
to Improve learntng and 
It is an attempt to find out how· 
1 1 c e ducat 1 on looking at the 
pr."oblem from the student· s point of v1ew. e the points 
as1zed teens was the positive difference a teacher 
can make 1n keeping the would-be ts 1 n 00 l . 
In his ens i ve nat1onal survey of 5,000 children 
in the fourth throu twelfth grades, Coles C1990) attempted 
to discover what was happentng to the moral life of our 
ymmg peep l e. 
uncovered: A 
number of shockJng attitudes were 
ority of children have n f1rm re 1 1bu or 
moral code o guide them. y have n s rong conception o 
r 1 t and �1rong, ano bad. most ch 1 l dren. if 9 ven 
he chance would l1e cheat, or stea to get ead .. n 
1s en !rely poss b e that such valuable Informat on m1 
never have surfaced under more traditional research me hods. 
I pollttcs, elected o flcJ.als commonly poll 
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constituents before supporting o r  reJecting leg i sla tion. In 
mark et i ng, r e s e a r ch e r s  frequen t ly que s t i on consumers Jf 
cts are not succ e ssful. In Indus t r y , wh e n  fac t o ry 
pr-oduc tion decr e a s e s. r e se a r ch e r s  s e e k  ou t employe e comm e nts 
a s  a r el i able source of inf ormation i n  disc o v e ring and 
corr e c t ing problems. Howe v e r, e auca t 1 onal r e s e arch e r s  h av e  
o v e rlooked t h e  we a l t h o f  k n owledge anxious l y  wait ing to be 
sh a r ed by t h e  s t ud e nts, or w o r k e r s, in t h e  sch o o l s. H e r e 
l i e s a m 1 ssed opp o r t uni t y  f or ob t aining s i gnif icant d a t a  
f r om a un i que v i ewp oin t . 
Th e r e  i s  a n  obvious n e e d  f or s t udent-cen t e r e d  r e s�a rch, 
e sp ecia l l y  at t h e  e l eme n t a r y  and s econdary l e v e l .  
maJori t y  o f  s t udie s h a s  p r e v i ous l y  b e e n  conduc t ed I n  
un i v e rs i t y  s e t t i ng s  and h a s  usua l ly cons i s t ed o f  f ormal 
s t ud e n t  e v a l u a t ions of Ins t r uc t o r s. This p r oJect Wl l J 
r e s e a r ch t h e  opin i ons of e l emen t a r y  and J Unio r  h i  ude nts 
t h e  use of Inf orma l d i scussion, r ath e r  t h an th r ough a 
s t ructured evalua t ion f orma t .  I t  wl l I f ocus on t h e  · 
p e rcep t  l ons chi l n h ave of good t e ache r s, r a t h er than the 
e v a l u a t i on o f  any s p e ci f ic i ns t r uc t or. 
Limi t a t i on s  o f  the S t udy 
In t h e i r  for In f ormat i on, re s e a rchers In t h e  
s oc i al science s  h a v e  e s t ab l i sh ed two f undame n t ally different 
mod e s o f  inqu i ry: n a t ur al i s t i c  <also ca l l e d p o st-p o si t i vi s t .  
ethnogr aphic, ph enomeno l ogical, and qua l i t ative) and 
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exper1mental Calso called positivist. empJrlcal. analytical. 
scientific, rationalist. and quantitative) <Lincoln. 1 
' 1 986). 
Most educational theory is based on experim�ntal 
research which typically manipulates a single or limited 
number of conditions and controls other relevant conditions. 
Useful information about the relative effectiveness of 
t�aahing atrat�gies or materials results. However. teachers 
ca,:ce J y ue:e these research f 1 nai ngs 1 n the 1 r c l a.ssrooms 
because "teachers often view traditional education research 
as irrelevant" <Enochs and l.iortin, 1 985). 
Lincoln and Guba <1988> suggest that the naturalistic 
approach to research exam1 nes the ' real wor 1 d11 of the 
classroom. This involves observing, Interviewing, and 
documenting student and teacher behaviors. Natural1 lc 
research is conducted in the setting in which 1t naturally 
occurs, unlike experimental research with its artificial 
environments, manipulated variables and preconceived 
hypotheses CHatch and Bondy, 1985). Naturalistic research 
also provides more creattve and flexible methods for 
collecting data. By g1v1ng educators an opportunity to 
partictpate 1n research In natural surroundings, the results 
are more readily accepted and used. 
Naturalistic research. based on inquiry, has been 
Widely used In the social sc1ences and l. s now grmnng in the 
field of education. Some researchers have exam1ned 
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s t atistic s 1n a n  a t t emp t t o  u n ae r s tand t h e  s c h ool dro p o u t 
lem. O t h e r s, s u c h  a s  F1n e <1986) we n t  t o  t h e  sou r c e  and 
In t e r v i ew e d  t h e  a c t u al p o p u l a t ion t h a t  le f t  s c h o ol. I t  i s  
r e cognized t h a t  n a t u r a l i s t Jc r e s e ar c h  in t h e  c l a ss room c an 
e f f e c t i v e l y  s u p p l eme n t  e x p e r i me n t a l  s t u d y  w 1 t h obse r v a t i o n a l 
e v i de n c e  < Ba r r. 1986). Smi t h  C1986) p r ed i c t ed t h a t t h e  
de f i c i e n t  a p p r o a c h e s  1 n  t h e  f leld of le a r ni n g  d i sab i l i t i e s 
c ou l d  o nly b e  c or r e c t ed t h r o u gh n a t u r al i s t ic r e se ar c h .  
Howe v e r. se v e r al I im i t a t i on s  o f  n a t u r a l lStlc r e se a r ch 
do e xis t .  While n a t u r al i st i C  ln quJr y a t t emp t s  to a v o1d 
a r t i f i c i a l  d e v i c e s  and setti n gs, t h i s  1 s  n o t  e n t i r e l y  
p os sib l e. Th e v e r y  p r e s e n c e  o f  t h e  In v e s t i ga t or 1s 
u n n atu r al a n d  may c a u s e  th e stu de n t s  be i n g i n t e r v i ewed to 
a 1 t e r  t h e  1 r t es t i mo n y  a n d/or c h a n ge the i r  .be h a v  1 o r  ( n n ed y .  
1984). I t  ls p o s s i ble t h a t  s t ude n t s  ma y b e  a nx i ou s  o r  
t h r e a t e ned b y  t h e  in v e st i gator/a p r e s e n c e , su spicious o f  
hrs./h e r  m o t 1v e s, r e l u c t an t  t o  sh a r e  1n t 1ma t e  f e e l in gs. o r  
f e a r f u l th a t  i n f o rmat i on gJv e n  du rin g t h e  in t e r view w1 l l be 
u se d  i n  a n e ga t ive w a y  a ga1n s t  t h e  s t u ae nts g i vin g t h e  
i nformation. S t ude n t s  may mal<.e c e r t a1n c omme nt s  b e c au se 
t h e y  f e e  J t h e y  1' sh ou l d  sa.y th e s e  t h i n gs. u 
Th e s e  p r oo l ems h a v e  b e e n  p a r t ia l l y  a v orde d  1 n  this 
s t udy u s i n g only t h ose s t ude n t s  wh o h a d  f re e l y  
vo l u n t e e r ed a n d  \ve r e  c om f or t ab l e vnth t h e i r  p a r t 1 c1 Jon i n  
th i s  r e se a r c h. B e f or e  t h e  tn t e r v i ews be gan, s t u de n t s  w e r e  
thor ou gh l y  br i e f ed o n  the p u r p ose s a n d  p r o c edur e s  o f  t h e  
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s t u  e inv e st i ga t o r  w a s  a t e ache r  i n  t he chosen school 
set t ing and, the r e f o r e. no t an unfaml l i a r a dul t t o  the 
s t u den t s  be 1 ng i n t e r v i ewe d . 
Ano t he r  p rob l em of na t u r a l is t ic Inquiry ls t hat 
i nt e r v i ews may be l i m i t e d  by t he a r t i cul a t ene s s  of the 
p a rt i c i p an t s  and t h e  Inhe r e n t  ambigu i t y of t he langu�ge 
u s e d. The r efor e, t rme r e s t r a i nt s  1n t his s t uay we r e  
f 1 e x  i b l e eno u gh t o  p rov i de stu aen t s  w 1 t h  wha t e v e r  time v1as 
n e e d e d  i n  op e n  for u m  for s e l f-exp r e ssion. The In t e rview 
forma t  was uns t r u c t u r e d  1n o r d e r  t o  encou r age t he eme rgen�e 
of mult 1pl e v i ews. Both o r al and wr i t t en comm en t s we r e  
co l l ectecl. The op t l  on to d r a.\v a p i c t u r e of a "gooa t e a cher'; 
and/or "bad t e ache r'' wa s a l so offe r e d  t o  stu dent s. 
The r e  i s  some e v i dence that i nform a t ion g a t he r e d  1n 
grou p in t e rv i ews t ends t o  b e  mor e  v alid than e vi dence t en 
from ind i v i du al i nt e rviews < Kenne dy, 1 ). M a ste r s  (1979) 
and Sm i th <1984) sugge s t e d  t h a t  t e ache r s  could c l ar i f y  the 
m e an i ngs of s t u de n t  comments by i n t e r v i e�Anng mor e  t han one 
clas s. The r efore, in t hi s  s t  
cla s s e s  we r e  conduc t e d . 
• g r ou p  i n t erv i ews tn six 
In comp a r ison t o  t he one-shot eva l u a t ion of t he te acher 
done by an a du l t obs e rver, t he collect ion of the p e rcep t i on s  
o f  m any s t u de n t s has the a dvan t age o f  ave r aging a l arge 
n u mb e r  of IndiVIdu a l bias e s. I t  i s  a so t he r e sul t 
s e eing t he te ach e r  on many occasions unde r normal 
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condi t ions. cesuiting i n f ocma. t lon is no t comp l ete in 
Itsel f. bu t shou l d be u sed t o  supp lemen t o t her lnpu t on 
t er e f fectiveness. 
ce a ce some c c i t 1 c s  who ques t ion t he v a l i d ity and 
rei i abi 1 ity of na t u r a l 1s t 1 c  inqu i r y .  Hmvever, when t he 
resea r c her a dheres t o  c omp rehensiv e  d a t a-ga t hering 
t e c h niques and ObJeC t ive obser v a t ion, v aluable 1nformat1on 
w i l I resu l t . Perh ap s  c omp rehensive educ a t iona l resea r c h  is 
bes t  ser ved when bo t h  experimen t a l  ana n a t u r alis t ic me t h ods 
a re u t i l ized. While e a c h  me t hod h a s  I t s  I lmt t a t i ons, e a c h  
al so p rov i des a untque means o f  tnforma t lon ga t herin g and 
perspe c t ive on the t as k  at h and <Bre deson, 1 9 8 6 ). I t  i s  
probably a m i s t ake t o  be l i ev e  t h a t  one rese a r c h  t ool wi l l  
answer al l que s t ions and serve a l l p urposes. 
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Chapter I I  
Review o f  th e Literature 
Is chap t er rev1ews t h e  I itera t ure 1n th e f ield o f  
t each er e va l ua t i on. It e xplor e s  th e h i s t ory and t h e  
problems Inv o l v ed 1 n  t h e  measuremen t  o f  t each er 
e f f ec t i v en e s s--Wh o h a v e  b e en t h e  e va l ua t or Wha t c r i t e r 1 a. 
h a v e  b e en use d? How has t h e  proce s s  has chang e a  o v e r  t h e  
cour s e  o f  t i me ?  What d o e s  t h e  curr e n t  r e search sugge st t o  
e duca t or s  1n o r der f or t each er e va l uat i on t o  b e  m o s t  
e f f ec t i v e? 
Teachet�Personality and Student Achievement 
Some hav e spe n t  huge amoun t s o f  t i me and mon e y  
develop i ng pro grams only t o  be con f r on t e d  b y  re s e arch t h a t  
sugge s t s  it IS t h e  t each er. n ot t h e  me t h o d s  or ma t er1a l s  
t ha t  make s th e d i f f erence . I t  has als o  b e e n  sh own t hat n o  
o n e  t each i ng m e t h od I S  e f fect i v e o v e r  anoth er CDav1s, ci t ed 
i n  Cen t ra, 1977; Gudridge, 1980). th ee i t  1s t h e  
t each er's personali t y  t ha t  f ac i l i t a t e s  or o b s t ructs learning 
i n  t h e  classr oom. 
N o  one t each i ng me t h od work s al l t h e  t 1 me Wi t h  a l l  
student s. A s trat e gy t h a t  i s  succe s s f ul f or one s t uden t may 
n o t  b e  ul w i t h  ano t h er .  Bra s kamp (1986> s tate s  t hat 
no one i ns t ruc t i ona l s t rat e gy 1 s  "a l way s  supecior· o v e r  
ano t h er ." F or examp l e. a l ec t ure 1 s  n e i t h er more nor less · 
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effective than classroom d1scuss1on. a.rn i ng can take 
place 1n spite of seemingly 1nappropr1ate techniques or 
materials CO'Br1en and Obrzut, 1986; S1l Is, 1 985). 
Ana what aoout student expectation In resea.rch 
Jam i eson. Lydon, Stewart, ana Zanna C1987) eleventh-grade 
students were told that their new English teacher was 
especially competent and highly motivated. Students who 
received this information performed better in class and 
rece i ved higher grades on tests and assignments than 
students who \¥ere not told about the teacher. The 
researchers suggest that the student§' high e�pectations of 
the teacher influenced the1r own motrvatJon and conduct. 
And by perceiving their own greater potential, they set 
higher personal standards and pursued them. 
In a stuciy of 240 un i vers 1 t y students, ltil dmeyer and Loy 
C1988) demonstrated that when subjects were told a p essor 
was "r,.;arm," they perce1ved him/her as a more effective 
teacher. a more sociable, pleasant, humorous, Informal. and 
humane i ndividual. <Students regarded warmth as a 
characteristic of te i n g ab 1 1 i t y • > ects who vlere tal d 
a teacher was "cold," perce1vea the opposite. Kuabrusly 
C 1  ) found a correlation between the stuaent perceptions 
of the enJoyment, difficulty, and usefulness of differenct 
course components t,;i th perceptions of the d1 fferent tutors 
teaching those components. Joyment of the subJect �as 
related to the relationship w i th the teacher. 
1 2  
'rh��.JJJ.a.t 1 Qn _.Qf Teach�_c�y S�Q 
n 1 anc! 1900, the "inspect 1 on'' o f  teachecs was 
usual Jy pec focmed by an undemocratic supecv1sor who bore no 
respect for teachecs or students. From 1900 to 1920 
oper-ation o f  a school was looked on as a business 
arrangement. Teacher morale dropped as low as the salaries 
CPeterson. 1 ) • 
While student evaluation o f  teachers can be traced to 
the Middle Ages, it came 1nto its own 1n the Un1ted States 
in the 1920's. A group o f  Harvard students emerged as the 
evaluators o f  courses and teachers in 1924. They published 
ana o f feced a list o f  comments to tel low students as a· guide 
for course selection. In 1925 The Un1versity o f  Washington 
followed with a s im.llat- publication, ana the iaea o f  student 
evaluations soon 
([loyte, 1 ). 
raPidlY to other American campuses 
In 1935 by 
ceiot and Bacr, 1n col labocat1on w1th others, was 
publl ed with 1ts noteworthy use o f  the opinions o f  col lege 
students as an evaluation technique. A study In 1 by 
Bryan concluded that teacher-rat1ngs JUnior and senior 
h 1 gh pup i 1 s were h 1 gh 1 y re l i ab J e. In 1942, r·esearch by 
ter emphasized the pupi !-teacher relationship as a 
determiner of e f fective teaching <cited in Peterson. 1982). 
During the late 1960's and 1970's students became very 
vocal in their demands for 1ncreas1ng participation in the 
1 :3  
af f ai r s  o f  t he col lege o r  univer sity th a t  direc t l y  a f f ec t ed 
t hem. u den t e v a l ua t i on o f  co l lege cour ses and teach e r s  
became common a n d  was bel ng used t o  l!npr·ove cour·ses , a s  \vel l 
a s  i n f  1t.Jence t he pr omo t  1 on, s a l a ry, and t enure o f  
i ns t r uc t o r s  < Do y l e, 1 983; S i mpson, 1 966). 
S t uden t p a r t ic i pa t i on 1n t he f ormal e v a l uat ton o f  
teache r s  i n  t he elemen t ar y  a n d  h1gh sch oo l s  ga1ned momen tum 
i n  t he 1970/s . I t  w a s  f e l t t h a t  each segmen t o f  t he 
popula t i on i n  t he sch ool commun i ty shou l d  be a! l owed a v o1ce 
in a s se s s1ng t he per f ormance o f  t h o se i n  au t h ority . 
Evalu a t ions b y  s t uden ts were usually r e t ur ned t o  the t eacher 
and used t o  g a 1 n  i ns i gh t  1n t o  t he t e acher's s t rengt h s  and 
weaknes ses < Kowa l ski, 1 97 8) . 
A dm1nls t r a t or s  and teache r s  a l so used in f ormal me t h ods, 
such a s  gr oup discuss i ons and t eacher-con s t ruc t ed surve y s, 
t o  obtain ins i gh t  i n t o  t heir s tuden t s'' op i n i ons o f  good and 
b a d  t each e r s  CShe l d i n, 1 986). 
Val i dity of Studen t Ev aluat i on s  
There h a s  al way s  been s ome s kept i cism concerning t he 
v al i d i t y  o f  s t uden t e v a l ua t i on s  and a t  t i me s  a r e l uc t ance t o  
use th i s  in f or ma t i on to i t s f ul l  po t en t ial. che r s  
h a ve a v oided s tuden t inpu t ,  and t each e r s  h a v e  been 
In t i mida t e d  b y  lt . However, t eache r s h ave l 1 t t l e t o  f ear 
because repo r t s  f rom s t u den t s  h ave tended t o  be 
1 cons t ruc t i ve and s ympa t het i c" (J:vle i gh an, 1977). 1 n a r·ev 1 ew 
o f  cur ren t r e search, F ox, Peck, B l a t ts tein, and Bla t t st ein 
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C 1 983) state that student evaluation of Instruction 1s a 
reliable and valid means of differentiating good teachers 
from ineffective teachers. Phoenix C1 987). 1n a study of 
col lege classrooms. also concludes that students are aole to 
distinguish the characteristics of good teaching from poo� 
teach1ng. 
Teachers who were rated high by students displayed 
distinctive behavior patterns. They accepted student ideas 
and feelings, corrected and encouraged students without 
r ection. and allowed students more choices <Goodlad, 
1 9 8 4 ) .  Research by Rosenshine and Furst Ccited in Travers 
and Dil Jon, 1 97 5 )  identified four teacher behaviors that 
consistently influenced student academic success: 
1. Organization and logical sequence of mater1als 
and presentation 
2. Variety of materials and presentation 
3. Enthus1asm 
4. -oriented behavior. 
In an atte�pt to aef1ne the personalitY 
) studied 1 
aracter1st1cs 
stuclent of effective teachers. HenJum <1 
teachers at a M1dwest university. It was found that 
"healthy social adjustment and post1ve mental health were 
related to teaching effectiveness." Effective teachers were 
"motivated, enthusiastic, self-assured, emottonally stable, 
part i c i pa.t l ng. unfrustrated and have strong w i l l power·." 
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In a survey of seventh and twelfth grade classes. 
Whittaker < 1  ) concluded that students expected and wanted 
both u1ove" anci ' author1ty11 from their teachers. 
Arubayi C 1 987) states that student ratings can lead to 
improved instruction. Additional research indicates that 
teachers often accept and ulil1ze feedback received from 
students more readi 1y than feedback received from 
supervisors <Evaluating Teachers for Professional Growth, 
1974). 
Common cr1ticism of student evaluations has been that 
they are biased by variables unrelated to teach1ng 
effectiveness. However. research has not found a 
relationship between background variables Cclass size, 
workload, reason for taking the course, ana graae point 
average) and teacher effectiveness. Marsh <1 ) suggested 
that student evaluation research has often been based on 
surveys that d1d not have a "wel l-deve1oped factoe 
stnJcture." and that under l y i nq traits were not a I ways · 
accurately measured or interpreted. As a result many 
logical relationships in student evaluations of teachihg 
effectiveness were overlooked or misunderstood. 
most c 1 a. 1 ms 
search 
student bias were not val 1d. 
Marsh. Overall. and Kesler Cl 
Therefor·e. 
) 
faculty self-evaluations w1th student evaluations 1n two 
col lege courses. The result was considerable 
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stu de nt-fa c u l ty agr e e me nt In the ratings o btained. 
r e affirming the accu r acy s t u de n t  eval u a t ion. 
Whl. l e  e v a l u a t ion b y  s t u de n t s h a s  long b e e n  common a t  
t he c o l lege level, 1 t  h a s  b e e n  u s e d  l e s s  fr equ e ntly In 
eleme n t a r y  or h i gh schoo l s  e v e n  t hough r e se a rch has shown 
t ha t Ju dgme nts b y  thos e  s t u de n t s  agt�e e s 1 g n  1 f i c a n t  l y w 1 t h  
the Ju dgme n t s o f  exp e rie nc e d  classr o om o b s e rve r s. 
Manning a n d  P a y ne ( 1 9 8 4 )  u se d  se c o nd, th i r d, a nd 
fou rth-f i fth g r a de s t u de n t s in measu ring s t u de n t p er c e p t ions 
of te ache r e ffec t ive ne s s  a t  t he conclu s i on of a 
s t u de nt-te aching exp e r i e nce. The u t te ach.e r s  we r e  
·':!.clm1nl s t er·e d a s u r v e y  of t he i r  m.;n s e l £-p e rcep tions. The 
r e su l t s we r e  t h a t e l eme nt ar y  p u p i ls h a d  aemons t r a t e d t h e  
ab i l it y  t o  p e rce 1 ve a diffe r e nce i n  effe c tive ve r su s  
i ne ffec t i ve t e a che r s . 
I n  a s t u d y  of 162 p rima r y  s t u d e nt s  ( k i n de r ga r t e n  thr ougH 
second grade) D risco l l . P e te r s o n. Cr ow. a nd Lar s o n  ( ) 
fou n d  t hat ve r y  y oung ch i l d r e n  we r e  a ble to r eli abl y  r a t e  
t e ache r  effe c t ive ne s s . Chil d r e n  we r e  a sk e d  t o  r e sp o n d  t o  a 
checkl i s t of t welv e  i t ems abou t their t e ache r. (e.g. 
t �ach e r  l i k e s  to t a l k  to me. My te a cher g 1 ve s  me time t o  
f i n i sh my work . M y  te ach e r  i s  g la d  t o  s e e  m e  e ach . ) It 
was r e c omme nde d  t h a t  th1s s ou r c e  o f  1 n f ocma t 1on b e  
1ncruae d 1 n  c omp r ehe nsive te ach e r  evalua t io ns. 
The u s e  of stu d e n t  p e r c ep t i o n s  h a s  b e e n  shown t o  b e  a n  
1mp or t a. n t  t oo l in c o ndu c t ing c l a s s r o om r e se ar ch, e sp ec i al l y  
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1n the area of analyzing effect1ve teaching. Waxman ana 
< 1983), 1n a stu of 762 fourth ana sixth grade 
1nner-caty students, found that specific teaching behaviors, 
such as "pacing." had a distinct impact on improving student: 
ievement. Achievement was also more lIkely to be 
affected when good teaching occurred earl1er rather than 
later 1n a student/s school career. 
Masters C1979), 1n a review of research, states that 
student ratings of teachers continued to be stable over time 
and were rn general agreement with ratings by supervisors. 
However. he suggests they ar� better used for the teacher�s 
self improvement rather than to be Included as part of the 
teacher-evaluation system. 
It must be noted that when students are g1ven an 
active role in the decision-making processes, pos1t1ve 
attitudes toward education result. When students feel that 
they are a part of the process of running the1r schools, 
they are more likely to oppose vandalism. respect authority. 
and support school programs <Duke. 1 ). 
Ne.a.q,.tJ��ts of . 11 Bad" TesQhin_g 
In any discussion on the power of teachers, on� mUst 
not overlook the damage caused by the ineffective educator. 
A s nt�s self-confidence can be destroyed and h1s/her 
academic progress stunted. A chlld may be forever scarred 
by the careless remarks of an Insensitive adult. 
most frightening trait of teachers is the tendency 
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t o  ize their con t acts w i t h  th e k1ds. After y ea r s  of 
be i ng coop e d  up w 1 t h  k i ds eve r y  day, t h e y  t en d  t o  b e come 
mat t e r -o f - f ac t  i n  t h e 1 r  t r ea t me n t  o f  t h e  ch i l dr en, acting as 
i f  each child we r e  no t h i ng m o r e  t h an a p 1 ec e  o f  equ i pmen t on 
an a s sembly l ln e " (Gruh lk e .  1 968, p. 87). 
Re s ea rch b y  B r ody <1977) sugge s t s  i t  un f or t una t e l y  
app ea r s  t o  b e  f a i rly eas y t o  ident i f y t h e  ' bad teach e r " bu t 
far m o r e  d i f f icult t o  pinp oint t h e  qua l i t i e s t ha t  make one 
t each e r  sup e ri o r  t o  ano t h e r . 
Lunenbu r g and S t ou t en C1983), i n  a s t u d y  o f  f ourth­
th r ough sixth -grade s t uden t s. f ound a d 1 r e c t  r elat ionsh i p  
b e t we e n  t h e  dom i nan t teach e r  who v 1 ew s  s t u de n t s  as 
sub o r d i na t e s  and t h e  s t u den t s/ n e ga t i v e, h o s t i le a t t i t u des 
towa r d  t each e r s  and sch ool. 
Wbat Mg,k�� �QQd11 T�ach.eJ:..1 
P e r haps i t  i s  i mp o ss i b l e  t o  measu r e  t h e  In t en si t y  o f  a 
t each e r's i n f l uence o r  t h e  b r eadth t o  wh i ch 1 t  e x t ends. I t  
s e ems t o  t ouch e v e r y one, and i t  goe s  o n  f or ev e r .  
a L i n� arch i te c t  and d e s i gn e r o f  t h e  V1e t nam 
Ve t e r an s  Memor ia l i n  Washingt on. D. C., r ememb e r s  t each e r s  
wh o gav e  h e r  an "incr e d i b l e  d rive t o  ge t t h i ngs done.11 
Angel, i nv en t o r  o f  t h e  game, P i c t 1 onar y , r e ca l Is h is hfgh 
bus i ne s s  te a ch e r  encourag 1 ng h 1 m t o  "dr eam a 11 t t l e" 
and bel i eve In h i mse l f . D e b or ah N o r v i l l e, a ne t w o r k  
newsca s t e r, r ememb e r s  a four th-grade t each e r  wh o encourag e d  
h e r  curiosi t y  and h e r  de s i r e t o  learn <Shap i r o, 1989). 
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In a s t  o f  72 c l ass r o oms o f  s e v ent h ,  e 1  t h, and 
ninth graders, Randhawa t1983) supp or t e d  pre v iou s  r e  
t hat s t at e d  a t each e r· s b e h a v i or gr eat l y  i n f luence s th e 
b e havior o f  t h e  st udent s. T h e  in t e11ect ual c l imat e o f  the 
class r oom is det e rm i ne d  by t h e  "qua!1t y and t yp e  o f  
t each e r s' in t e  1 l ectua 1 input." L e d e r  ( 1987) co 1 1 ect e d  
detal l e d  dat a on t each e r  st udent int e r act i on by V i de ot aping 
s i xt h  grade c l a s s e s  in mat h emat i cs. language, and science. 
It was f ound t hat t each e r  b e h a v i or r e i n f orce d " d i f f e r ent 
learning st y l e s and student s' s e l f -p e rcept tons" and 
e v ent ual l y max i mize d  di f f e r ence s in st u de n t  ach i e v ement . 
Junior h i gh st udent s int e r v i e w e d  bY M e rgenaoll er and 
Pac k e r  <1985) de sc r 1 be d  good t e ach e r s  as " being able t o  
communicat e c l ear l y," w e r e  a v a ilable to st udent s, and h e l p ed 
t h em " f ully unde r st an d  t h e  a s s i gn e d  mat e ria l ." Good 
t each e r s  " ma 1 nta1n e d  enJoyab l e  and inv i t i ng cla s s e s, 
p os s e s e d  ap p e al i ng t emp e ram e nt s, and demons t rat e d  int e r e st 
1n t h e i r  st udent s. " 
D o r h out <1983), 1 n  a study o f  academaca l l y  gift ed 
st udent s in grade s f i v e  t h r ough twelv e, concl t h at t h e  
e s t  learning occur s n st udent s a r e  t t a 
t each e r  wh o d i splay s behavior "pce f e r r e d  b y  t h e  student s . " 
That p r e f e r r e d  behav i or Inc l ude d p osit iv e p e r s onal-social 
characte rist ics such as ent husiasm and a sense o f  h umor . 
Gomez and Yage r C1 9 8 7 )  surve y e d  t h i r d, se v ent h, 
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and eleventh rs concerning the1r attitudes t 
science teachers. Students who were enrol lea in exemplary 
science programs had more pos1t1ve v1ews toward their 
teachers than did students in general. Students 1n 
exemplary programs described their teachers as ones who had 
1. asked frequent questions; 2. encouraged student ideas; 
3 .  I iked science themselves; 4 made science exciting. 
Appraisal of teaching has been used 1n public educatioh 
ln the Unltea States since e early co l onia l per1od. The 
resul t1ng evaluations have been used for ae1m1n1stra.t1ve 
decision-making <staffing, htring, firing, promotiOn and 
salary decisions), public relat1ons and public 
accountability, as well as the improvement of teacher 
training and performance CHawley , 1976; 
I n t 1 f Yin�� ��·ooci ,3_5. \,le l l ,35 1),3.r:i t 
terson, 1 ). 
problem wrestled with by various educational researchers, 
col leges that prepare teachers, state education agencies 
that set standards. and local agencies that hire, promote, 
or fire teachers� As school boards attempt to institute 
career ladders. merit pay. and mentors 1n an attempt to 
Identify , encourage, and reward good teachers, opposition 1s 
encountered from skeptical teachers who want to know "who 
wil I e valuate? " And '' what c r i t e r i Wh 1 1 e teacher 
e valuation has been accepted as a indispensab le tooi 1n 
educational progress, it has also been met with res1stance 
from teachers themselves who v 1 e\v it as threatening and 
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ers do wan to be 
evaluated, however, when the appraisal is mutual l 
deve oped, ect1ve y adm1n1ste , the process 1s ongoi g, 
and the results used to help 1mprove the1r performance 
Peterson, 1982). 
Var1ous methods have been used to evaluate the 
teac:her: pupil per-formance on ach 1 evements tests G l a.ssroom 
observations, supervisor evaluations. self and peer ratings 
CEvaluatJng Teacher Performance, 1978). Hmvever many of 
these plans have produced unsatisfactory results. 
Administrators o evaluate are often poorly trained 
and rely on standardized checklists of teacher behaviors and 
Sk l l Is. y ten do not have backgrounds 1n the 
level oc ect area being evaluated < an and'Hickox 
1 989; Kowal ski , 1 ) . 
Literature su s that co-workers possess the 
pr ess anal skills necessacy to partiCipate In the 
evaluat1ve pr·oce ( K ow a l s k 1 , i 9 7 ED , Teachecs also fe 
that peers are sympathetic and honest. Howevec some 
s do ex1st. 
celease evaluating t 
a need to tratn te 
se .include lack of money o 
s from he 1 r o�rm c l assroorn out 1 es, 
ecs 1 n appr·a i sal ls, and he 
ce uctance o some teachers t Ir pe rs. 
While some contend that teacher effectiveness must be 
measured ln teems of pup1 gain or l pr'oduct" askamp. 
1 ; Dub e  and Gennar1no, 1973), o t h ers b elie v e  t hat s t udent 
Jearn1ng is not as easily d e f ined and measured as one m1ght 
th i nk. (Howsam, 1960) If \ve e f f ecti v e  te.:i.Chlng i�: _j d tJY 
t h e  a�oun t o f  studen t learn i ng, two maJor prob l em s  ex1 s t .  
First, are th e t e st s  capab l e  o f  measuring w h a t  a s t udent 
actua l ly learns? Second, h ow doe s  s t udent abi l i t y, 
m o t iva t ion, and prior know l edge i n f l uence what a s t udent 
1 e a.rn There is considerab l e  di f f icu l ty in sep ara t ing t h e  
p ersonal part o f  t each e r  e f f ec t i v e n e s s  ('1 l o v e s  childrenh) 
f rom th e scie n t i fic par t CJige t s  r e su l tsll) <Gudr i dge, 1980). 
Some sch o o l dis t ric t s  are exp e rimen t i ng w i t h  an 
entire i y ne¥1 t yp e  o f  a.�:se ssmen t pr·ogr.:i.m. Te achers comp 1 I e a 
p or t f o1lo o f  methods used t o  t each chi l dre n  during th e 
entlre sch ool year. I ncl u d e d  are sampl e s  o f  s tuden t s1 work 
ana v i d e o t ap e s  of l e s s s ons taugh t .  l ua t ions o f  t he 
f o l i os tak e s  p lace in June <Gursky, 1989). 
o f  the above evalua t ions p rograms have s t ren h s  
and weakne s s e s  wh en used in i solation. S om e  h ave sugge s t  
an i n t egrated p rcigram using s e veral f orms o f  ass e s sment 
migh t b e s t  provide a f a i r  and accurate evalua t ion o f  th e 
complexity o f  t eaching. However, a va l uable source o f  
in f ormation st111 lie s  un t ap p ed unl e s s  t h e  evaluator 
recogniz e s  th e imp ort ance o f  her1ng student p e rce p t ions. 
Th e above chapter has reviewed t he literature on t h e  
s e arch f or and asse s sment o f  quality t eachers. R e search has 
sugge s t ed t h a t  t each e r  p ersonali t y  can have both p osi t i v e 
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.:;.nd n 1ve e f f ects on student achie v ement, and can be the 
most s i gn i f ican t f actor in the classroom environment. 
However, much contr oversy ex i sts on how to accurately 
measure teache r  e f  f eet 1 veness. Wh 1 1 e lt has b e e n  common at 
the col l ege level f or teache rs to distribute check l i sts to 
their c l asses in o r de r to understand stu dent p e rsp ectives 
and i mprove 1 nstr u ction, the p olling of e l ementary and 
secondary scho ol stu dents r a r e l y  takes p lace, leav1ng a vast 
sto r e house o f  knowle dge virtually untapp e d. 
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Haiku 
Chi l d. g i ve me y our h and 
Th at I m ay w a l k  in t h e  I ight 
O f  your faith 1n me . 
< H annah Kahn, c it e d  i n  G1no t t , 1972) 
Chapter I I I  
i gn of t h e  S t u  
Puc pos e  
I f  good te a c h 1 ng is a t  th e h e ar t  o f  good e du c a t ion, 
t h en th e Imp ro v emen t o f  s c h ools mu st inv olv e t he 
i dent i f i c a t i on o f  t h e  at tributes th at de f in e  e f f e c t ive 
t e a c h ing. Yet, de sp i t e  numerou s e f f orts by r e s e ar c h e r s  
t hrou ghou t th e ye ar s, no c r e d i ble method o f  r ecogniz i ng 
ou t s t and i ng t e aching h a s  emer ged t o  b e  u n i v er s al l y a c c e p t ed 
by t h e  e du c a t .ional c ommun i ty or gener al p u b! ic. In th e 
exam i na t i on o f  c l a ssroom me t hods and ma t e r i a l s, a pr i me 
sour c e  o f  inf ormation a bout te a c h i ng h a s  b e en o v er l oo k e d  
t h e  s t u dent. Th i s  s t u dy h as. t h er e f or e. a t tempted to 
d i scov er wh a t  criter i a  e l ementary and .Junior h i gh s t u derJts 
u s e  to dis t i ngu i sh t h e  superior f r om t h e  1ne f f e ct 1 v e 
t e a c h er·s. 
BY.P.othese s  
is s t  h a s  th e f ollowing qu e s t ions: 
1 .  Wh a t  ar e t hir d, fi f t h ,  and seventh rs 
p en�e p t i ons o f  th e i r  "be s t  1 1  and uwor s t "  t e a c h e  
2 .  "Do t h 1 r d, f i f th, and se v enth u se s i mi 1 ar 
cr i t ecia in de f ining "be s t  and worst" teachers or- do 
v ar i ations ex i s t among gr ade le v e l s?" 
3. th e se p erce p tions of f er useful Informat ion t o  
a du l t s  who a r e  a t temp t ing to 1mp r ove e ducatton?" 
Methodo l ogy 
SubjeQts 
T h e subJe c t s  o f  t h i s  s tudy c omp r i se d  t wo t h i r d-grade 
class r o oms, t \¥0 f i f t h  grade c 1 ass r ooms., and t wo s e v en t h --
grade c l assr o oms Wl t h  ap r ox 1 ma t e l y  t wen t y  s t uden t s  in 
class <n=120). 
C l a s s r o om 7N :::::: 18 s t udents 
Classr o om 7W :::::: 16 s tudents 
C l assr o om :::: 20 s t uden t s  
C l  a.s s r o om 5V :::::: 19 studen t s  
C l assr o om = s t udent s 
C l assr o om 3E = s t uden t s  
To t a l numbe r  of s t uden t s  in t e r v i ewe d ='117 
S tuden t s  we r e  group e d  h ete rogene ousl y 1n e 
c l a s s r o om. T h e  c l a s s r o oms we r e  in a p ri va t e  surbu�ban 
s c h o ol l oc a t e d  i n  we s t e rn New York S ta t e. 
e ach 
cla s s r oom surveye d t ook p a r t in an In f orma l 
b r ain s t orm i ng se s si on app ro x i ma t e l y  15 t o  20 minu t e s  lonb. 
Dis cusslon was l e d by th e r e sear c h e r  and was c e n t e re d  on the 
f o l l owing t wo que s tions: "Th ink of the b e s t  t each e rCs) y ou 
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ever had . W h at was i t  t h a t  made h l m/ her spec l al ? " and 
,; Think of t he wor s t  teacher ( s )  you ever· had . Wha t  made 
hi so 
The researcher u sed prob i ng ques t i on s  when necessary to 
faci l itate d i scu ssion and encourage clar i ficat i on of 
students / op i n i on s . For ex ample , students \vho commented 
01 She c the teacher ) was n i ce . " were encour aged to amp l 1f y  
t he 1 r  remark s  to I nc l u de spec 1 f l c  examp l es of how t he 
teacher was � n r ce . D  S t udents ·r.dho u sed amb i g l ou s  L:1ngu a.ge 
< " She had a spaz . " )  were asked t o  to rephrase o r  e l aborate 
on the i r commen t s .  
Each bra i nstorm i ng sess i on was aud i o-taped . Af t er the 
c l a s s  d i scuss i on ,  app r ox i ma t e l y  1 5- 2 0  m 1 nutes was a. 1 l owed t o  
students to record the 1 r vlr 1 t ten comments on paper and/or 
draw a p i cture o f  a " good "  and " .ba d "  t e ach e r . A few 
s t u den t s who neec�ed add i t i  ana l t i me \vere a l l owed t o  keep 
the 1 r papers and hand t hem 1 n  the f o l l ow 1 ng day . 
I n  both their verba l and \vr· 1 t t en comments , s t u den t s  
were asked to be det ai l ed and complete when descr i bing 
t eacher qua l 1 ties . Howe v e r , stu dents vler·e not requ 1 red t o  
wr i te I n  comp l ete sentences or be h i ndered 1n the i r  
expression by the expecta t i on that the mechan i cs o f  wr i t i ng 
< correc t spe l l i ng .  punc t uat i on .  e t c . ) be error free . 
u dents wer·e ed not to I dent i f y any 1 ndiv 1 du a l t 
name and were reasur red that their commen t s  wou l d  ne 
anonymou s l y  recorded . 
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Chap t e r  I V  
Ana l y s i s  o f  D at a  
�ose 
Th i s  c h a pte r p r e s e nts th e obse r v a t i on s  o f  th e 
r e s e a r c h e r  and th e comments o f  stu d en t �:; who we r e  
I n t e r v i ewe d .  Comments a r e  i nto ma 1 n  c at e gorie s o f  
te a ch e r  q u a l it i e s . su c h  a s  " c a r 1 ng "  ancl " p rovid i ng stu de n t s  
w 1 th a c adem i c  su c c e ss . "  Statemen t s m a de by stu dents i n  
th i r d .  f i fth , and s e v enth gr a de s  a r e  I n c l u de d  i n  e ach 
c a.te go c y . 
D i str i bu t i on of Sub.i ec t s  
Eaeh c 1 a s s room was l l  s t e d  a.s to g r a d e  J e v e  J ana. numt.) e r  
o f  stu d.ents . Th e l ett e r  a fte r th e g r a de l e v e i < e . g . 1 1 7N '' ) 
I nd i c ate s th e f 1 r st I n i t i a l  o f  th e c l a ssroom t e a c h e r • s  l ast 
name . 
C l a ss r oom 7N = 1 8  stu dents - 1 8  wr i tte n  p a p e r s  s u bm 1 tte d 
no dr aw i ngs s u bm i tte d 
Clas sr oom 7W - 1 6  s t u d ents - 16 \.Jt� i tten p a p e r s  s u bm i t t e d 
no dr awings s ubmitt e d  
C l assroom = stu dents - 20 wr i t te n  p ap e r s  submitte d 
12 d r aw i nqs su bmitte d 
C: l a s sr oom 5V = 1 9  stu dents - 19 v.Jr 1 t te n p ap er s  subm it 
C l a s s r oom s t u de nts -
9 dr awings s u bm i t t e d  
wr i t te n  p a p e r s  s u bm i tte d 
1 2  dr aw i ngs s u bm i tte d 
C l assroom 3E - 22 students - 22 writ t en papers subm i t t ed 
1 1  d rawings subm i tt ed 
No comparisons were d r a.wn among o r a l commen ts . wr i t ten 
comments , and t he draw i ngs . These wer e  simp l y  cho i ces given 
to s t udents 1 n  an attempt to p r ovide three alternate means 
o f  expression . 
Pre- i n t erv i ew Observat i on s  
I n  a l l classes , s t udents Initially expressed their 
concern w1th unders t and i ng the purpose and parame t ers o f  
this activi t y .  " I s th r s  a test? " " Do we get a grade? " 
" Does i t  go on our record? " " Does spe l ! i n g  and handwri t i ng 
coun t ? '' '' Do we have to f i l l  up the who l e  page? a 
When studen t s  i n i t ial l y t hought that t hey wet-e 
part i cipating i n  a lesson that wou l d  be g raded , they asked ' "  
that their comments not be r evea.led t o  t heir- t eacher·s . 
Howeve r . a fter they under stood t hat t heir commen t s  wou l d  n o t  
be j udged , t hey were much more re l axed and par t i c i pated mo r e  
freely i n  t he discussion ana wr i ting act i vities . 
S t uden t s  became especially animat ed and enthus1ast f b  
when they wer e  to l d  that their comments and drawings would 
be placed in t he col l ege I i brary as a resour ce for many 
teacher s  as we l l  as students who were becoming teachers . 
The i r a t ti t ude toward the inter v i ew became ver y  serious . 
possibly because they now viewed their 1nput as essentia l 
and v aluab i e .  They were most anxious to ass i st teacher s  i �  
understanding the s t udent ' s perspective o f  sch oo l . 
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c l ass a s k e d  l f  a c o p y  o f  t t1 e 1 r  c omme n t s  cou l d  .3_ l so be p l a c e ct 
i n  t h e 1 r  own s c h o o l l i bran' f or t h e i r' t e a c h e r < s )  t o  r e a d . 
�l a n y  s t u de n t s  wh o p r e v i ou s ! y wan t e d t h e i r  v 1 ews t o  c ema i n  
a n o n ymou s n ow r e qu e s t e d t h a t  t h e r r  n ame s b e  I n c l u de d  1 n  t h e 
p r oj e c t . I t  a pp e a r e d  t h a t  t h e  c l a s s e s  n ow r e c ogn i z e d  t h a t  
t y we r e  i n v o l v e d  I n a me a n i n g f u l a c t i v i t y w i t h  a r e a l - l i f e 
p u r p os e . 
i r d g r a de r s  r e qu e s t e d  t h a t  t h e y  b e  a l l ow e d  t o  c h oo se 
t h e i r  own wr i t i n g u t e n s i l s  ( p e n . p e n c i l .  m a r k e r . e t c . ) .  
Th i r d a n d  f i f t h g r a de r s  a s k e d  t o  b e  g i v e n  t h e i r  c h o i c e o f  
e i t h e r  c u r s i v e o r  p r i n t e d  h an dwr l t i n g .  
I nterview R�su l ts 
S ome c h a r a c t e r i s t i c s o f  t h e  " go o d "  t e ac h e r  we r e  s o  
i mp o r t a n t  t o  c h i l dr e n  t h a t  t h e y  we r e  me n t i on e d  b y  n e ar l y  
e v e r y  c h l l d 1 n t e r v 1 ew e d . O n e  o f  t h e se was c ar i n g .  t h e  o t h e r 
was p r ov i d i n g s t u de n t s  w i t h a c a dem i c su c c e s s . 
Th i rd s s a i d  - - " Sh e ' s a p e r so n  wh o 
c a r e s  abou t c h i l dr e n  C k l ds ) . "  " Sh e  l ov e s  ( l i k e s )  c h i l dr e n . 
e m a k e s  y ou f ee l s p e c i a l . "  mak e s  y ou f e e l good . " II 
. ,  e / l I h e l p  y ou ou t i f  y ou h a v e  a p r ob l em . " · s  p a t i e n t  
h u gs . " a n <j h e l p s me wh e n e v e r  I n e e d  i t . "  '' Sh e g i v e s  
F' i f  t h  gr a de - -- u Sh e l l k e s  c h  1 J d r e n . "  " Sh e  1 s  l ov i n g ,  
ge n t l e ,  a n d  c ar i n g . " " Some o n e  wh o c ar e s  1 f y ou ge t h lU' t . "  
" Sh e  u n de r s t a n ds t h a t  k i ds h a v e  
h e  1 p .  " " Sh e  c a r e s  wh a t  we d o . 11 
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l ems . " '' Sh e o f f e r s  y ou 
e · s y ou r  f r i e n d . " 
li Sh e ' s  a k i n d .  p a t i en t , l ov i n g p e r s on . '' e mak e s tJ S f e e l  
good an d doe s n "' t p u t  u s  u n de r  a l o t o f  s t r e ss . " " Wh en y ou 
do s ome t h i n g y ou ' r e n o t  s u p p o s e d  t o  do , sh e d o e sn ' t ge t on 
y o u r  c ase a b o u t l t ,  c au s e  s h e  c a n  un de r s t a n d  wh y y ou d i d 
i t . "  " Sh e  g i v e s  u s  h u gs e v e c y  d a y . '' 
S e v e n t h  Qr a. de - - " A  goo d  t e ac h e r  c a r e s  abou t u s . "  
" He ' s  C sh e ' s )  y o u r  f r J en d . " n r t y ou e v e r  h a v e  a p c ob l em ,  
y ou c ou l d  a l wa y s  t a l k  t o  h e c  abou t a t .  " You c a n  t a l k  t o  h i m 
abou t e v e r y t h  1 n g .  e v e n  t h ou gh h e  1 s a m a n . "  " He ' s  t h e c e  
wh e n  y ou n e e d  h i m . " " He l i s t en s . "  " He l e t s  y ou t a l k  abou t 
y o u r  p r ob l ems a n d  g i v e s  y ou goo d  a dv 1 c e . "  " He h e l p s y ou 
so l v e y ou r  p o b l ems . "  " I f y ou ge t 1 n t o  t r oub l e ,  h e  t ak e s  
t i me t o  t a l k  t o  y ou abou t i t . "  " He m a k e s  y ou f e e l. good . " 
" Sh e  r e a l l y  l ov e d  u s . I f  sh e ' k n ew we h a d  a p r ob l em ,  s h e  
wou l d  t a l k  t o  u s . 11 " Sh e ' s  v e r y  p a t i e n t  w i t h  u s . "  
I n  sp i t e o f  t h e 1 r  m a n y c omp l a i n t s , s t u de n t s  
r e a l l y  wan t t o  l e a r n . Th e y  a r e  w i l l i n g t o  wor k  h a r d  f or a 
t e ac h e r  wh o gu i de s  t h em a l on g  a n a  'p t o v  i de s  t h em w1 t h  a sen s e  
o f  a c c omp l i sh men t . 
i r d gr a de - - " A  t e  e r  r e a l l y  wan t s  y ou t o  
l e a rn . "  " Sh e  k n ows y ou h a v e  a b r a i n . "  " Sh e  e n c ou r age s y ou a 
1 o t  t o  do y ou r  be s t  wor k  a n d  t r i e s t o  h e l p  y ou . "  e 
a l vla y s  g 1 v e s  u s  a s e c o n d  c h a n c e  a n d  a t h i r d c h a n c e . "  li Sh e 
vla. n t s  t o  t e a c h  u s  s ome t h i n g . '' " Sh e  t e a c h e s  i t  s o  t hA t  y ou 
c an u n de r s t an d  i t . "  " Sh e  t ak e s  t 1 m e  t o  p u t  i t  wor d  
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1 n t o  y ou r  b c a. i n . ii " e e x p l a i n s t h i n gs a n d  a n swe r s  a l l y ou r  
q u e s t  1 o n s . ' 1  
u n de r s t an d . " 
" Sh e  t e a c h e s  y ou t h i n gs t h a. t  y ou W l l 1 
" Sh e  t e  1 l s y ou \.vh e n  y ou do a J Ob .  1' 
F i f t h gr a. de - - " Sh e  h e l p s k i as i f  t h e y  a r e  h a v i n g 
t r ou b l e  w i t h a sub.J e c t . "  " Sh e  h e l p s p e op l e  i f  t h e y  don ' t 
u n de r s t a n d  t h e  wor k: . "  " Sh e  e xp l a i n s t h i n gs a ga 1 n  l f  y ou 
s t  i 1 l d on ' t u n de r s t a n d . " " Sh e  a n swe r s  a 1 1 y o u r q u e s t i on s . '' 
" Sh e  i s  a h e l p i n g p e r so n . 11 " Sh e  g 1 v e s  p e op l e  two c h a n c e s . "  
" Sh e  g o e s  t h r ou gh a l e sson s l ow l y s o  y ou will u n de r s t a n d  
i t . 11 " I f a s t u de n t d o e s n " t  p a y  a t t e n t i on 1 n  c l as s , t h e  
t e a c h e r  s h ou 1 dn ' t y e l l . H e  m igh t n o t  u n d e r s t a. n d  t h e  l e sson . 
s o  t h e  t e a c h e r  sh ou l d  e xp l a i n  l t  t o  h i m . " 
S e v e n t h  g r a de - - " A  g o o d  t e a c h e r  k n ow s  t h a t  sh e i s  
t e a c h i n g k 1 ds a n d  n o t  t e a c h i n g h e r se l f  . .  " " He c a r e s  .a.bou t 
t e a c h i n g .  He r e a l l y  wan t s  t o  t e a c h  u s  s ome t h i n g . �� e 
e n c o u r a g e s  u s  t o  do ou r be s t . "  " He e xp l a i n s d i r e c t i on s  
t h o r ou gh l y . 11 " I f y ou don / t  u n de r s t a n d  t h e  wor k , h e  h e l p s 
y ou . ll " He e x p l a i n s .i t  t o  y ou s i n g l y < on e - t o - o n e ) . "  
g i v e s  y ou ex t r a  h e l p . "  " Sh e  d i s c u s s  wh a. t  y ou d 1  d wr o n g  a n d  
h e l p s y ou . '' " Sh e  w a s  u n de r s t an d i n g . I w a s  b a d  i n  ma t h , a n d  
sh e a l wa y s  t r i e d t o  h e l p  me . Sh e w a n t e d  i t  be t t e r  f or u s . " 
" 
g o e s  t h r ou gh t h i n gs o v e r  a n d  o v e r  u n t i 1 y ou ge t i t . �> 
p r e p a r e s  y ou f oe h 1 s c h o o  1 , c o l  1 e g e , e t c . l i  ii S h e  g a v e  
u s  a r e t e s t  i f  w e  f a i l e d a t e s t . "  g av e  u s  s e c o n d 
c h a n c e , l i k e  i f  y ou g o t  a b a d  m a r k on a t e s t  y ou c a n  t ak e  
t h e  t e s t  o v e r  1 f y ou \¥a n t t o  r- a i se y ou r  g r a de . · • 
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" Sh e  g i v e s  
p a r t i a l  cre d i t  i f  y our work I s  part l y done or 1 f  y ou get t h e  
answe r  p art l y  r 1  t • I I  " He ' d  on l y  t a k e  fi v e  p o i nt s  off i f  
y ou el i  dn ' t g e t  cion e . "lou \¥ou l dn " t get a z e r·o . "  
fa i r ,  not too h ard . "  " Th er e  were n o  tr i c k ques t i ons on h er 
tests . "  " Sh e  giv es y ou part lal c r e d i t  i f  y ou · tr y . "  ,, He 
knovls h ow to g r-ade fair l y . "  
f o r.  t r y  1 ng . "  
" Sh e  a l ways g i v es y ou cr e d i t  
When descr i b i ng th e " ba d "  teach e r. , c h i  l dr. en most o ften 
pa i nt e d  a mirrore d  I mage of t h e  two most imp ortant qua l i t i es 
of th e " good " teac h e t- .  Th e y  1 dent i f  i e d  an uncaring 
ind i vidua l wh o d i d  not p l ac e  t h e  suc c ess of his/ h e r  st udents 
as a pr 1 or1t y . 
Third grade - - " A  bad teac h e r  l sn / t  k i nd or 
understanding . "  " Sh e  doesn / t  l ov e  y ou and doesn 1 t car e 
abou t y ou . " u Sh e h at e s k i ds . " " Sh e  doesn / t  l i k e  me . "  
11 Sh e ' s  r i ch and on l y works f o e  t h e  mone y . u  
F l f th grade - - '' e doesn � t  c are abou t y ou . • 
not unde cstand l ng. " " Sh e ' s  n o t  y our fr i end . " '' S h e  doesn ' t 
care what h a p p ens to y ou . " " Sh e  h ates s . " " Sh e  hates 
m e . "  
h ates k 1 as . " v enth 
se l f  c en t er e d . "  " Sh e  doesn / t car e  about y ou 1 n c lass ot-
care about y ou out o f  c l ass . " 
ch i l dr e n . '' 
" Sh e  doesn ·· t uncters t a.nc! 
Chi l dre n  were particularly c r i t i c a l of t h e  bad "  
t ea c h er wh o p r e v e nte d l earni ng fr om tak i ng p l ac e  b e cause · 
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e w i t h h e l d  h l s/ h e r  h elp . 
Th 1 r d  grade - - " Sh e  doe sn ,. t h e l p  you l f  y ou don ' t  
unde r stand th e wor k . "  e g 1 ve s  you t h e  answ e r s  i ns t e  o f  
h e l ping y ou ;. .. m r k  o u t  th e p rob l ems b y  y ou r se l f . "  Sh e ne v e r  
h e l p s you i f  y ou get b e h i nd w i th you r wor k . "  
F i f th grade - - " Sh e  won / t  h e l p  you 1 f  you don " t 
unde r stand . "  " Sh e  doe sn " t  e v en car e 1 f  y ou unde r s tand th e 
t<�or k  . " " Sh e  n e v e r  g 1 v e s  you e xtra t 1 me o r  e xtra h e l p  t o  
f inish a har d ass i gnment . "  
S e v enth grade - - " Sh e  doe sn " t  tak e t h e  t i me to h e l p  
s ome k l d s  . 11 " Sh e  s co l ds you for h e l p i ng oth e r s , bu t sh e 
won ' t h e l p  th em . " " Sh e  ne v e r  giv e s  e x t ra h e l p  wh en we n e e d  
i t  . J l  " Sh e  doe sn -' t  stay a f t e r s c h oo l to h e l p  u s . "  " Sh e  
doe sn ' t car e aboti t you r grade or o r  I f  y ou l earn any t h i ng . " 
11 I f  you don ' t unde r s t and i t . s h e  s t  1 1  l grade s you . 11 
d i scou rage s y ou f rom do 1 ng your b e s t . "  
I t  was i mportant that i nd i v i dua l l ea r n i ng sty l e s to ·be 
r e cogniz e d  by th e teac h e r . 
Thir d grade - - " A  good teac h e r  teac h e s  th 1 ngs s l ow l y i f  
you " r e  not as fas t as t h e  smart k 1 ds . 1 '  " Same t  i me s  sh e has 
to go ov e r  I t  aga i n  and aga i n  unt i l I ge t i t . •  
F i f th grade - - S h e  g 1 v e s  u s  p roJ e ct s  to do . ana we c a n  
c h oo s e  what w e  t h ink w i l l b e  f un and not t oo har d . "  " I  l ik e  
th e l ong-te r m  p roJ e c t s  sh e g t ve s  u s  be cau s e  you c an do t h em 
as f as t  or a s  s l ow as y ou wan t . and you hav e a l ong t i me to · 
get t h em done . "  
S e v e n t h  grade - - l l A b a d  t e a.c h e c  t h  1 nk s eve c yone l e a rn s · 
t h e  same . "  11 Th e y  don ·' t know t h a t  w e  c ,::tn b e  d l f f e c en t . "  
" Some t e ach e c s  t e ac h  t h e  way wan t t o  l e a cn , no t t h e  way 
ye want t o  l e a cn . " " Th e y  t e ac h  t h e  w a y  t h e y  l e a cned wh e n  
t h e y  we r e  l i t t l e  and t h i nk i t 1 s  go i ng t o  wor k f or u s  
t oo . " " Sh e  p i c k s  on t h e  s l ow e r  c h i l dr en . I t ' s  no t t h e i r  
· f au l t  i f  t h e y ' r e s l ow . " " Sh e  doe sn ' t  t ak e  i n t o  
conside r a t ion t h a t  some kids l e arn f as t e r  o r  s l owe r t h an 
o t h e r s . "  " Some t ime s sh e mov e s  t oo f a s t  f or some o f  u s  t o  
l e a rn t h i ngs . " " Sh e  g i v e s  e v er yone t h e  s ame · t a s k  t o  do , 
wh en on l y  a f ew shou l d  do 1 t . 0  
know i t ,  you shou l d  know 1 t . "  
i i B a d  t e a c h e r s  t h i nk i f  t h ey 
Ch i l d r en want to be a c c e p t e d  f or who t h e y  a r e  
imp e r f e c t ions and a l I .  Th e y  comp l a i ne d  t h at some t e a c h ers 
l e t t r i v i a  d r own ou t wh a t  vlas r e a i l y  I mpor t an t . 
Thir d gr ade - - " A  good t e ac h e r  doe sn 1 t y e l l i f  we m a k e  
a m i s t a k e . "  " Sh e  doe sn " t y e ! l 1 f we f o r ge t ou r homewor k . "  
" I f we d i dn 1 t ge t ou r wor k  done I n  c l ass . e d i dn ,. t y e 1 l . " 
11 Sh e J e t s  you e x p  1 a l n wh y you don ' t h a v e  t h e  wor� k done . ll 
t e a c h e r s  don ' t t h 1 nk t h a t  t h e y  a r e  t h e  p er f e c t e s t  
p e r sons in t h e  wor l d , and t h e y  don ' t tr y t o  ma k e  you t h e  
p er f ec t e s t  p er sons e ith er . "  
F r f t h grade -- ··- ' ' A good t e a c h e r:· 1 s  f or g iv i ng . 11 " Sh e  
unde r s t ands 1 f  you f or ge t  your homewor k . "  doe sn ' t mak e  
a f u s s  a v e c  l i t t l e  t h i ngs , l i k e  i f  you f o r ge t  to unde c l i ne . "  
" I f y ou f or ge t y ou r  l unch mone y ,  i t ' s  o . k . g i v e s  y ou 
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s ome mon e y . "  " I f y ou m a k e  a m i s t a k e  a t  t h e  b o ar d , sh e 
d o e s n ' t  emb a r r a ss y ou . S h e  J U S t  s a y s , / Co u l d  some o n e  h e l p  
! d'? ' ll 
S e v e n t h  g r ade - - " A  g o o d  t e a c h e r  c a n  f or g i v e  y ou i f  y ou 
do some t h i n g w r on g . " " Sh e  t h i  n k. s  abou t y ou r  k. n m..; l , n o t  
y o u r  gr a de s . S h e  e n h a n c e s  a l l y ou r  a b i l i t 1 e s ,  a n d  doesn ' t  
p i c k o n  o n e  p a r t i cu l ar l i t t l e  t h i n g l i k e  n e a t n e ss . "  " Sh e  
d o e s n 1 t  m a r k  o f f p o i n t s  1 f  y ou f or ge t t o  d o t  t h e  ' i 1 'S 1 • 11 
" Sh e  d o e s n ' t  c ar e  a b ou t gr a d e s ,  a s  l on g  a s  y ou do y ou r  
b e s t . "  
" Ba d  t e a c h e r s "  dwe l l o n  t h e  u n i mp or t a n t  a n d  o v e r r e a c t  
1 n  t h e i r  c r i t i c i sm o f  s t u de n t s .  
Th i r d gr a de - - " Sh e  t i p p e d  o v e r  a b o y / s  ae sk J u s t  
b e c au se 1 t  w a s  me s s y . "  " Sh e  ge t s  m a a  o v e r  s t u p i d  t h i n gs , 
1 i k e wh e n  y ou f or ge t  a p e n c  1 I . 11 11 S h e  y e 1 1 s , / Oh , t h a t  / s 
gr e a t ! 1  i f  y ou f or ge t  y o u r  w o r K b o o k . "  
F i f t h gr a de - - " Sh e  y e  I l s  1 f y ou f or ge t  s ome t h i n g . " 
" Sh e  b l. ows h e r  s t a c k  1 f y ou d.o som e t h  J. n g  w r o n g . "  11 Sh e m a k e s  
f u n  o f  y ou .l f  y ou m 1 ss a n  a n swe r . "  " Sh e  h a s  a s p a z  1 f  y ou 
a r e  b a d , l i k e  i f  y ou ge t i n  t r ou b l e  o n  t h e  p l  
S e v e n t h  g r ade - - " Sh e  y e l l s  a t  y ou e v e r y  t 1 m e  y ou db 
s ome l l t t l e  b i t t y t h i n g wron g . "  " Sh e  h a s  a c ow o v e r  Qn e 
h omewor k . "  1 1  S h e  t h r ows y ou t- b l  n d e r  i n  t h e  gar b a ge c a n  i f  
i t ' s  m e s s y . "  " Sh e  t ak e s  p o i n t s  o f f f or t h e dumbe s t  t h i n gs , 
l i k e  c r os s i n g o f f  a w o r d  w i t h  two l i n e s  I n s t e ad o f  o n e  a n d  
p u t t i n g o n  t h e  wr o n g  h e ad l n g .  S ome t i me s  1 t  me a n s  t h e  
d 1 f f e r  n e e  b e t we e n  a B+ a n d  a n  /',. ll n .  
t h a t  h a v e  n ot h i n g to d o  w i t h  t h e  t e s t ,  1 I k e n o t  1 1 n 1 n g u p  
y ou r  n u mb e r s  o n  a sp e l l i n g  t e st o r  t ak i n g o f f p o i n t s  i f  y ou 
ge t t h e  bon u s  qu e st i on w r on g . " " e t ak e s  o f f p o 1 nt s  f or 
scr i bbl i n g o r  p r 1 nt 1 n g . 11 
Th e r e  a r e  ma n y  w ay s  to h u r t ch i ldr e n . St u de n t s  
s t r o n g l y ecte d to t h um 1 l at i o n  o f  p ub l i c  r i d i cu l e .  
Th i r d gr a de " I ' m a f r a i d  wh e n  a t e ach e r  y e l l s  at 
some o n e  else . e n  I t h 1 n k sl1e ' s  go 1 n g t o  y el l  a t  me n ext . " 
" Wh e n  sh e y e l l s a.t me , I get p a t� a  1 y z e d. I ge t swe at y . A n d  
e v e r l oaks a t  y ou . n " I f she p u n i sh e s  me , a n d  I h a v e  t o  
st ay i n  a t  l u nch , t h e n  e v e r y body a sk s , ' Wh e r e  w e r e  y ou ? ' a n d  
I ' m e mb a r r a s se d . "  " Sh e  p i ck s  o n  p e op l e  a n d  emb ar r a ss e s  t h em 
j u st b ec a u s e  t h e y  don / t  r a i se t h e i r  h an d  i n  cla s s . "  
F i f t h gr a de - - " emb a r r as s e s  y ou i n  f r o n t o f  t h e  
c l a s s  a n a  i n  f r o n t  o f  y ou r  f r i e n ds . "  
mak e s  y ou s i t  i n  th e o f f 1 ce wh e r e  p e op l e  c a n  s e e  y ou . "  
01 S h e  p u t s y ou r  n ame o n  t h e  ch a l k b o a.c d ,  a n d  y ou get t e a s e d  
t h e  o t h e r  k ids . "  " Wh e n  y ou m ak e  m i s t ak e s , s n e  p u t s  t h e se 
r e d  m ar k s  a l l o v e r  y o u r  p a p e r , a n d  e v e r y o n e  c a n  s e e  t h em . " 
o S h e  t e l l s y ou r.� ou t i cu d t o  e c l a s s  a n d  h ow m an y  
y ou g o t  wr o n g o n  a t e st . I t ' s emb a r r a s s l n g . " il ;3h e rnat< e s  me 
s t a n d  i n  f r o n t  o f  t h e  cla ss a n d  r e a d  a n d  th a t  make s me 
st ut t e e . '' 
S e v e n t h  g r a de " Sh e  l au gh s  1 f  y ou a sk a s t u p 1 d  
i on . "  " Sh e  l s t f  y ou giv e t h e  w r o n g  a n swe r . "  " e 
mak e s  l t  wor s e  wh e n  y ou ge t a b a d  m a r k  
' Do u b  i e Ou c h ! '  '' l •  e p u t s  y ou on t h e  sp o t  1 n  f r o n t o f  t h e  
wh o l e  c l a s s . e s h ou i a  K n ow be t t e r ; t h  ' s  n o t  a du l t 
oe h a v l or 
Wh a t  a t e a. c h e r  say s h a s  gr e a t  1 mp ac t . Pu t -- ctown s c a n  be 
de v a s t a t i n g t o  c h i l dr e n  wh o o f t e n  a c c e p t  t h e  wor ds a s  t h e  
l l t e r a. l  t r u t h . 
Th 1 rd g c a de A b a d  t e a c h e r  t e l I s  y ou t h a t  y ou · r � 
dumb . a n d  t h a t  maK e s  y ou f e e l dumb . �  " Sh e  c a l l s  y ou a s l ob 
J U S t  b e c au s e  y ou r  d e s k  i sn / t  c l e a n . S ome t i me s  I c an / t  
a l wa y s  h e 1 p  1 t . li " Sh e /  s a .J e r. k  wh e n  sh e c a l I s  y ou n ame s . '' 
F i f t h g r a.de " A  b a d  t r m ak e s  f u n  ou t o f  y o u  a n d  
s a y s  me a n  t h i n gs t o  y ou i n  f r on t .;:. O r. t h e  c l a s s  wh e n  y ou m 1 ss 
a n  a n swe r . 11 u S h e  c a  1 1 s y ou n ame s a n d  m a k e s  y ou f e e l r e a l l y  
b a d . '' e 
mak e s  t h em f e e l dumb . 
/ i d / II 
t h  
p u t s  
a n d  emb a r r a s s e s  y ou . "  
!< i ds wh e n  t y m a k e  m l s t a l< e s  a n d  
" Sh e  c a l l s  y ou n am e s l i k e  ' dumb ' 
o n  t h e  s p o t  I n  f r on t o f  t h e  c l ass 
p u t s  y ou down \¥h e n  y ou 91 v e  an 
op i n i on . "  " Sh e  1 a u  s a t  y ou a n d  s a y s  me a n  t h  1 n gs . " " Sh e  
p u t s  down s t u de n t s  wh e n  t ge t t h e  �t�T o n g  a n swe r . ·' '· S h e 
t h i n k s  we / t  h a v e  a b r a i n , a n d  s ome t i m e s  I d on / t  f e e l 
I ike I h a v e  a b r a i n  e i t h e r . "  
S t u de n t s  r e c og n i z e d  t h e  y s i c a l  ou t bu r s t s  o f  " ba d "  
t e a c h e r s  a s  i n ap p r op r i a t e  a n d  c r u e l .  
Th i r d gr ade - " Ba d  t e ac h e r s  h i t  y ou w i t h  a r u l e r . " 
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ll "'" 
'-· e r s  b r e a k  p e n c i l s  a n d  t h r ow t h em a r ou n d  wh e n  t h  
e y  y a n k  y ou b y  t h e  a rm a n a  a l mo s t  b r e a k  a 
b o n e . '' " Th e y  p u  1 l y ou r  e a r s  a n d  h u r t  t h em . " y pu l l  
y ou r  sh 1 r t a n d  p u sh y ou a ga i n s t  t h e  wa l l . " 0 1 Th e y  h i t  a.n d  
p u n c h  y ou . "  " Th e y  s l am door s  a n d  r i p  u p  y o u r  p a p e r . "  " Th e '/  
I i f t  d e s k s  u p  a n d  t i p t h em o v e r . '' " I  t h i n k smo k e  c ome s out 
o f  t h e i r  n os e s . "  
F i f t h g r at de - - " Sh e  t h r ows b o o k s  a t  y ou wh e n  y ou d o n ' t  
do s ome t h i n g r i gh t . "  " Sh e  h i t s p e op l e  a n d  s l ap s  t h em . " 
11 Sh e d i gs l on g  n a i l s  i n t o  y ou r  sk i n . "  " Sh e  p i n ch e s y ou r  
e a r s . "  " Sh e  s l ams t h e  d e s k  o n  y ou r  f i n g e r s . '' " Sh e  h i t s 
y o u r  h e a d  w i t h  a d i c t i on a r y . "  10 S h e  t h r ow s  p ap e r . "  
t l p s  y ou r  de sk. o v e r  i f  y ou f or ge t  y ou r  h omewor k . "  
p e t s  f or d i n n e r . "  
'' Sh e 
'' Sh e e a t s  
S e v e n t h  9r a.de ' ' A .ba d  t e a c h e r  t h r ows th 1 n gs at y ou , 
1 i k e c h a 1 k • '' " On c e  a t e a c h e r  sh o t  a B 1 b l e a t  u s  t o  k e e p  u s  
qu i e t . 11 " A  b a d  t e ac h e r  s l ams h e r· h a n d  o n  y o u r  aesk . "  " Sh e  
t h r ows b o o k s  a c r o s s  t h e  r oom a n d  ou t i n  t h e  h a i J wh e n  s h e '" s  
m a d . li e ' s t oo v i o l e n t . 11 
11 t e ac h e r s  a l so f r i gh t e n s ome c h i l dr e n , e v e n  wh e n  
t h e y  don ' t  u s e  ph y s i c a l  f or c e . 
Th i r d g r a d e  - - " Sh e  y e l I s  a n d  sc r e ams a t  y ou . "  
" Ye l l i n g s c a r e s  me . "  " Sh e  y e l I s  i n  p e op l e ' s  f a c e s . " II 
t h r ows me a n  l oo k s  a n d  m a k e s  y o u  c r y . "  ' ' I g e t u p s e t  i t  s h e 
t ak e s  my t h i n gs . "  " Sh e ' s  m e a n  a n d  c r u e l a n d  J U S t  boss e s  
4 0  
e · s a p a i n .  a bu l l y ,  a m e a n y , a n a  a n o  good 
p e r s o n . "  " Sh e  s c r e ams a n d  h a s a v e r y  s h o r t t emp e r . 
t e a. ch e r s  h a v e  t v o i c e s  a n d  l on g  t emp e r s . "  
F i f t h  g r a d e  / s  n o t  u n ae r  c on t r o l . "  J l  S h e  sh ows 
h e r  a n ge r  b ad l y . '' " Sh e ' s  grump y , s t r a n ge , odd . " '' Sh e ' s  
a l wa y s  m e a n  a n d  gr o u ch y , g r ou c h y , gr ou c h v ! "  -· - " Sh e  y e  i 1 s l 1 k e  
c r az y . 11 1 1  Sh e s c r e e t ch e s  a n d  i t  h u r t s  my e a t� s . '' '' Sh e p ou n d s  
t h e  c h a  1 kboa r d . ' '  '' I t h  1 n k  s h e ' s  a a - f a n a t i c ! " 
Se v e n t h  g r a de - - " A  b a d  t e a c h e r  u s e s  b a d  l an gu age a n d  
swe a c s . "  " Sh e  t ak e s  ou t h e r  a n ge r  o n  y ou . "  " Sh e  h as a b a d  
t emp e r . '' H Sh e ' s  r u de . "  " I  h a t e  i t  wh e n  s h e  a l wa y s  y e l l s  
a n d  s c c e ams . 11 
Wh i l e k i ds obj e c t e d t o  c o n f o rm i t y . t h e y  a l so deman de d  
e qu a l i t y .  
Th l r d gr a de - - " I  t h i n k we sh ou l d  h a v e  J e a n  Day m or e  
t e n . 11 I! s h ou l d  h a v e  m o r e  d r e s s - u p  d ay s  a n d  S h or t s  
D a y s . "  ( u de n t s  1 n  t h i s  s c h oo l a r e  r e qu i r e d  t o  we a r  a 
u n i f orm . ) '' I t h i n k t h e  t e a c h e r  sh ou 1 d w e a r  a u n  1 f orm l i k e 
vle d o . "  
F i f t h i ; A b a d  t e ac h e r  e a t s  a n d  dr i n k s  1 n  f r on t 
o f  t h e  k i ds wh e n  we c a n ' t .  a t ' s  n o t  f a i r . "  1 1  I f we c a n  ' t 
e a t  i n  c l as s , t h e n  t h e  t e r  ou I dn ,� t e 1 t h e r· . "  
r u l e s t h a t  u de n t s  f o l l ow . " " A  b a d  t e a c h e r  c h ews gum when 
y ou c a n ' t . "  " Sh e  e a t s  a n d  d r i n k s  1 n  f r on t o f  t h e  c l as s  wh e n  
w e  a c e n ' t a l l ow e d  t o . "  " Sh e  e a t s  i n  f ro n t o f  u s  a n d  g i v e s  
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herse l f spec 1 a l  pr i V I l eges . Bu t we wou l d un ders t a n d  1 £  she 
wou l d  .J us t exp l a i n vlh Y sh e h a s  t o . "  1 1 A t eacher shou l d 
exp l ain her act i on s  a n d spec 1 al prob l ems l i ke havi n g  t o  ea t 
because she ' s  h av 1 n g  a baby . "We wou l d u n de r stan d . " 
Equa l l t y must ex t en d  t o  the f a 1 r  trea t men t of a l l 
chi 1 dren . 
Thi r d  grade - - 1 1 A good t each e r  doesn ' t  h ave 
favo r i t es .  A l� the c l ass ge t s  t o  be the t eacher " s  pet . " ... A . 
bad t eacher doesn ' t  g i ve you credi t f or y our work .  She gave 
me a n  F 4 . Tha t  mea n s  ' !lQ e f f or t ' .  but I put 1 n  som�. e f f or t . 
I t  i sn ·· t f a l c. She c1oesn 1 t  t h i nk I have a bra 1 n .  bu t I do. 11 
JT 1 f th grade - - 11 She doesn t f a.vor a n yone , "  11 She b r i n gs 
i n  t rea t s  f or t h e  who l e  c l ass . " 
w i th youc bro th er s  an d s i s t ers . " 
" Sh e  doesn · t  compare you 
Seve n t h  gca.de '' She t rea t s  each ch i l a equa l l y . 1 1  " Sh e  
inc l u des eve r y o n e  a n d  doesn 1 t  favor cer ta i n k 1 ds a n d  i gn ore 
th e o t h er s . '' " A bad t eache r  has f a v or i t es a n d  doe sn / t  ca l I 
on a n ybody e l se . "  '' Good teachers t ee at e'I.Feryone the s a.me . '' 
" Sh e  i s  f rien d l y t o  s t u dents a n d  t cea t s  t hem al l as 
f rien ds . '' " Sh e  trea t s  evecyone fair i y . " treat us as 
h is equa l s .  
l i ke us . "  '' A 
f am i ly member s . "  
t r i es t o  ac t l i ke u s , a n d  h e  t r i es t o  t h i n k 
teacher doesn ' t  compar e  you t o  o t h e r  
11 She doesn " t  expect you t o  oe as smar-t as 
an older bro t her or s i ster . "  
c l ass wit h  a n other- c l ass . 11 
'' She doesn ' t  compa. r e  your 
S t uden t s  on l y  comp l a i n eti abou t pun i shme n t whe n  i t was 
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u n f a i r  < ex c e s s 1 v � o r  a s s i gn e d  i n d i sc r i m i n a t e l y ) . R e a so n ab l e  
c o n s e qu e n c e s  f o r o n e  s be h a v i o r w a s  a c c ep t ab l � . 
i c d  gc a d e  - - " A. good t e a c h e r  d o e s n " t b l arne y o u  f o r 
s ome t h i n g y o u  d i dn ' t do . Sh e o n l y  y e l I s  a t  t h e  b a d  p e op l e . "  
u Sh e ci o e sn ' t p u n  1 s h  t h e  wh o l e  c l a s s  wh e n  o n  I y o n e  p e c s o n  1 s 
b a d . �< " A  g o o d  t e a c h e r  doe s n ' t  g 1 v e  y ou a l o t o f  
pu n i shme n t . "  " A  
y o u r  wock d o n e . "  
c h a n c e . �� 
t e a c h e r- d o e s w  t y e  I I i f  y ou don ' t ge t 
i i i t h i n k k i ds sh o u l d  a l wa y s  ge t a s e c o n d  
h e  d i dn ' t ge t i t  d o n e . M a y b e  i t  w a s  t o o h a r d , s o  I � d  g i v e 
h r m s ome t h i n g e a s 1 e c o r  J ' d h e l p  h i m u n de r- s t an d  I t . "  " I f a 
s t u de n t  d i dn ' t  ge t h 1 s  h omewo r k  d o n e , I / d  t e l l h i m t o  m a k e  
i t  u p  o r  b r i n g i t  i n  t om o r r ow . Th e n  i f  h e  d i d n ' t d o  I t ,  a n d  
h e  g a v e  m e  a s t up i d  r e a s o n , I .� d  h a v e  t o  s e n d  h l m t o  t h e  
o f f i c e t o  d o  i t . 11 
:f i f t h  g r a de - - " A  good t e a c h e r  d o e s n , t  J e t t h e  b a d  k i ds 
ge t awa y w i t h  be i n g b a d . " " Sh e  d o e s n , t  l e t t h e  p e op l e  wh o 
c h e a t  o n  t e s t s  ge t awa y  w i t h  i t . "  " Sh e  d o e s n , t p u n i sh y ou 
f or some t h 1 n g y ou d i dn / t  d o . "  li e d o e s n ' t  a c c u se y o u  o r  
y e l l  a t  y ou i t  y ou ' r e 1 n n o c e n t . "  " A  b a d  t e a c h e r  doe s s t u f f  
l i k e  p u l l  y o u r  h a i r  ,J u s t  b e c au s e  y ou a r e  t a l k i n g . " 
t h r ow s  .9. r ou n d  de t e n t i. on s  l i k e  f r i sb e e s . 'i 
t a k e  awa y  y ou r  s n a c k  t 1 me , o r  f c e e t i me . "  
sh ou l dn ' t y e l I at y ou J b e c au s e  y ou f 
" I t ' s  n o t  f a i r  t o  
A t e  e r  
s ome t h  1 n g . '' 
S e v e n t h  " A  t e ac h e r  p u n 1 sh e s  f a i r l y  a n d  
i n d 1 v i d u  a J 1 y • 1 1  '' H e  o n l y  t a k e s  o f f :f i v e p o i n t s  1 f  y ou l e f t · ·  
y o u r· ¥70r k  a t  h ome . "  11 Sh e k n ows h ow t o  d i sc i p l l n e a c h i l d . 11 
11 Sh e d o e s n ' t  s ep ar a t e  y ou f r om y ou r  f r i e n ds . " en i f  
do i n g .  11 
e t r i e d t o  m a k e u s  u n de r s t a n d  wh a t  we sh ou l d  b e  
1 1  A g·o o d  t e a c h e r- d o e sn ' t  p u n i sh t h e  wh o l e  c 1 a s s  wh e n  
on l y  a f ew p e op l e  a c e  t a l k i n g . " " I f y ou , r- e t h e  t a l k a t i v e 
t y p e , a b a d  t e a c h e r  b l ame s  y ou e v e r y  t i me i t ' s  n o i se y  e v e n 
i f  y ou ' r e n o t  e v e n  t a l k i n g .  Sh e p 1 c k s  o n  o n l y  y ou . "  " Sh e  
g i v e wor s e  p u n i shme n t  t o  s ome c h i l dr e n  a n d  f a v or s  o t h e r s . "  
S t u d e n t s  c omp l a i n e d  t h a t  some t e a c h e r s  made 
u n r e a so n ab l e dema n ds o n  t h e i r  p h y s i c a l  e n du r an c e . Th e y  we r e  
w i l l i n g t o  w o r k  h ar d  a s  l on g  a s  f r e qu e n t  c r- e a k s  w e r e  g i v e n . 
Th i r d g r a d e  - - 1 1 A good t e a c h e r  g l v e s  y ou a b r e a k  wh e n  
y ou do y ou r· w o r k . "  " Wh e n  we ' v e b e e n 1 n  ou r s e a t s  a l on g  
t i me , s h e  l e t s  u s  ge t u p  a n d  s t r e t ch . "  " Sh e  g i v e s  y ou a t  
l e a s t  two f r- e e t  i me s . 11 " Sh e  t ak e s  y ou ou t s i de l f  y ou wor k  
h ar· d . '' " A g o o d  t e ac h e r  l e t s  y ou gb ou t a l i t t l e  mor e  1 n  t h e  
summe r wh e n  i t ge t s  h o t . "  " A  b a d  t e a c h e r  mak e s  y ou wor k  
du r i n g s n a c k  t l me w 1 t h  n o  t a l k 1 n g . " " A  b a d  t e a c h e r  g 1 v e s  
y ou l o t s  a n d  l o t s  a n d  I o t s  o f  wor k sh e e t s  a n d  n o  f r e e t  Hne . "  
e d o e s n ' t  g i v e u s  a b r e a k  f or s n a c k s .  S h e  l e t s  u s  
s t  a t- v e . 11 
F i f t h gr a de - - " Wh e n  y ou wor k  r e a l h a r d , y ou sh ou l d  be 
a l l ow e d  t o  t ak e  a b r e a k . "  l i A good t e a c h e r  l e t s  u s  h a v e  
s n a c k s  a n d  r e c e s s . "  '' O n c e  i n  a wh i l e  y ou sh ou l d  ge t a b r e a k  
f r om h omewor k . "  " We t ak e  b r e a k s  wh e n  wh a t  we h a v e  t o  l e a r n  
1 s h a rct . " " We n e e d  t o  t a k e  a b r e a k  a n d  ge t u p  a n d  s t r e t ch . "  
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" A  b a d  t e ach e r  a l wa y s  m a k e s  y ou w o r K  a n a  n e v e r g 1 v e s  y ou 
f re e t 1 me .  " Sh e n e v e  c l e t s y ou go ou t s  1 de . ' ' " Sh e  n e v e r  
l e t s  y ou t a l k t o  y ou r  f r i e n ds . " 
s n a c k s ,  n o  gam e s . "  
" We ge t n o  c r e ak s , n o  
S e v e n t h  g r a de - - " Sh e  t h i n k s  w e  a r e  r ob o t s  a n d  c a n  work 
f or e v e r . "  " Sh e  doe sn � t  g i v e  u s  f r e e t i me ,  e v e n  I f  we · r e 
u S h e  n e v e r  g 1 v e s  y ou t 1 me t o  t a. l f< t o  y ou c  f r  1 e n os , 11 
" A  b a d  t e a c h e r  mak e s  y ou wo r k  a l l t h e  t 1 me a n a  n e v e r  g 1 v e s  
y ou a b r e ak , "  
e v e r y  
u we l d  h a v e  a f ew m i n u t e s o f  f r e e t i me 
" K i ds n e e d  t o  t a t) r e a k . 11 
Homew o r k  was f re qu e n t l y c 1 t e a  a s  e x c e s s i v e ,  b or i n g ,  a n d  
u se l e ss . 
Th i r d " A  good t e a ch e r  d o e s n / t  g i v e y ou t oo 
mu c h  h omewor' k  o r  t oo mu c h  w o r k  1 n s c h oo l . " " Homewo r k  
s h ou l d  do f u n  s t u f f  l i k e  
i n t e r v i ew i n g  a p e r so n  o r  wr i t i n g s t or l. e s . " " We sh ou· J  d n " t 
h av e  t oo mu c h  h omewo r k  i n  t h e  summ e r  b e c a u s e  we l i k e  t o  go 
ou t a n d  p l ay ou t s i de ,  bu t we c ou l d  h a v e  m or e  1 n  t h e  w i n t e r . "  
F i f t h g r a de - -- " Sh e  l oa d s  u s  u p  '" 1 t h  h omewor� k , t on s  a n a  
t on s  a n d  t on s  h ornewoc k . '' " Sh e  g i v e s  u s  f 1 v e a n cl. s i x  
h ou r s  o f  h omewor k  e ac h  n i gh t , a n d  p e op l e  h a v e  t o  s t ay u p  
u n  ti l 9 : 0 0 a n d  1 0 : 0 0 . "  " VIe s h ou I d n  t h a v e  h omewo r k  o v e r· 
v a c a t i on . "  
d on ' t w an t  t o  do t h em .  Th e y ' c e b or i n g . " 
S e v e n t h  - - " We sh ou l dn / t h av e  t oo mu c h  h ome�r1ork 
wh e n  we h av e  o t h e r  a c t i v i t i e s a f t e r  s ch oo l l i K e  spor t s  a n d  
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mu s l c . H e r s  ou l a  che ck w 1 t h t he k i ds t o  s e e  1 £  
a l o t o f  h omework f r om oth e r  t e ache r s . " '' We ou l cln .i t 
h a v e  f 1 v e  m- six t e sts to s t u d y  f or on the s ame d a y . "  
" We shou l dn ' t ha v e  hour s and hour s o f  hom e wo r k . "  " I  don ' t 
think t e ache r s  shou l d g 1 v e homewor k  o v e r  v ac a t i on .  Who 
f e e l s  l i ke do i ng w o r k she ets in a m o t e l  r o om . " 
Students comp l aine d  t ha t  some t e ache r s  had unr e a l 1 s t 1 c  
e x p e c t ations . 
Fi f th g r a de - -- " He r  te sts a r e  t o o  ha r d . She shou 1 d 
g i v e m o r e  t e st s  that k1ds w i 1 l ge t the r i ght answe r s  on . "  
" She giv e s  you te sts on stu f f y ou d on ' t  k n ow anything 
a b out . 11 " We shou l d h a v e  mor e  t i me to f i ni sh t e st s  so we can 
get a b e t t e r  g r a d e . "  ii Sometime s the wor k i s  v e r y , v e ty 
h ar d .  " We don ' t  h a v e  enough stu ha l l s  so 
t hat we can f i n i sh a l I our work and do a g o o d  J ob . " 
S e v enth g r· ade - - " Sh e  g 1 v e s  you wor k and d o e sn / t 
e x p  1 a in it . " " How a r e  y ou sup p ose d t o  und e r stand the � o r k  
l f  s h e  use s wor· ds tha t  a r e  d l f f 1 cu l  t to unde r s t and? 11 '' She 
i s  t oo s t r· i ct wit h  g r ammar . "  
and m a k e s  you work t o o  h a r d . "  
'' She " s t oo t ough , t oo ste rn , 
" Sh e  d o e sn ' t  g 1 v e  us enou 
t 1me to f in i sh a t e s t . "  '' She giv e s  y ou this " i ong , l ong 
t e s t , and wha t  you don ' t  hav e  time to f i nish . y ou get wrong . 
That ' s no t f a 1 r . "  
r e  was .a l s o  an obj ect i on t o  work i ng be l ow one ' s  
a b i l i t y .  Stu d en t s want e d  t o  b e  cha l l enge d . 
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1 c d  qr a de -� e n e v e r  l e t s  y ou s t op wor k i n g ,  e v e n  
1 f y otl k n ow t h e  s t u f f  a l e g 1  v e s  y ou "'lO C k . "  
" Sh e  doe s n / t  t h i n k y ou h a v e  a b r a i n . "  
F i f t h qr a de - - '' I a l r e ady k n ow t h e  w o r k , bu t sh e n e v e t� 
mov e s  y ou u p  t o  t h e  n e x t  r e ad i n g gr oup . "  11 Sh e g 1 v e y ou b a b y  
h omewor k .  I t / s b o r i n g .  1 1  
S e v e n t h  gr ade - - " I f  we a l r e a dy k n ow t h e  w o r k , wh y do 
we h a v e  t o  do so m a n y  wor k sh e e t s? "  11 Sh e t e ach e s  t oo s l ow . '' 
Th e r e  was a n  obJ ec t i on t o  '' bu s y  \vo r k "  < me a n l n l.;J l e s s  
ac t i v i t i e s )  a n d  a c adem i c o v e r l oad . 
F i f t h gr a de - - " Sh e  g i v e s  y ou l on g ,  l on g  n o t e s  t o  c op y  
u n t i l m y  a rm f a l l s  o f f . "  " Sh e  mak e s  y ou c o l or e v e r y s i n g l e  
sp o t  o n  e v e r y  p 1 c t u r e  on e v e r y  wor k sh e e t . "  " Sh e  ma.k e s  y ou 
s t u dy a l 1 t h e  t i me . 11 " Sh e  g i v e s  t oo ma n y  t e s t s . I t ' s  n o t 
n e c e ss ar y . Sh e c ou l d  y ou o n  y ou r'· c 1 a s sw o r k  t oo . " 
S e v en t h  g r a de - - " Sh e ' s  obse s s e d  vl i t h  abbre v  1 a t  i on s , 
p r a c t i ce qu i z z e s , a n d  h omewor k . "  " I t ,. s w o r k sh e e t s , 
wor k sh e e t s , w o r k sh e e t s ! ! ! ! " " Sh e  g 1 v e s  u s  t oo man y  n o t e s  t o  
c op y . "  " Sh e  e xp e c t s  t oo mu c h  f r om u s . "  • Sh e o v e rwor- k s  
U S  • II " We ge t t oo mu c h  wor k . "  " Sh e  9 1  v e s  u s  t on s  o f  \.Jor k  
e v e r y  d a y  a n d  t oo mu ch h omewor k . "  
M a n y  u de n t s  d e sc r i be d  t h e  bad t e  c as ' ' tn)r.· 1 n g . " 
Th i r d g r a de -· - ' ' Sh e mak e s  y ou w o r k , ¥mr k , v1o r k !  W e  
n e v e r  do a n y  f u n  s t u f f . "  " Sh e  h a t e s  f i e l d  t r i p s .  A 
t e a ch e r  t ak e s  y ou o n  l o t s  o f  f i e l d  t r i ps . •  " Sh e  n e v e r  l e t s  · 
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y ou s t op woc k l n g o c  m a k e  ! e a c n 1 n g f u n . "  
t oo man y  t e s t s  a n d  don ' t  h a v e  t 1 me t o  p l a y game s . "  
J:i' i f  t h  gr a de ·-· -· " A  b a d  t e ac h e r  n e v e r  t ak e s  y ou on f l e l d 
t r l p s . "  " We h a v e  t o  c op y  t oo m a n y  n o t e s . " " We h av e  t o  t ak e  
t oo ma n y  t e s t s  a l  J a t  o n e  t i me . "  " A  g o o d  t e a c h e r  doe s � o r e  
t h an J u s t  r e ad ou t o f  a book . Sh e m a k e s  l e a r n i n g f u n . 11 
v e n t h  g r a de " A  b a d  t e ac h e r  a c t s  l i k e  a r obo t . 
d o e s  t h e  s ame t h i n g e v e r y  s i n g l e  da y a n d  h as n o  p ep . "  e 
d o e s n / t  u se gam e s  t o  t e a c h  o r  r e v i ew f or a t e s t . "  " Sh e  
was t e s  s t u dy h a l l f or s t up i d  t h i n gs . " H Sh e  g 1 v e s  u s  
h omewo r k  o r  c l a s s\vor k a n d  J u s t  wr i t e s  1 t d own i n  t h i s  t e e n y  
wee n y  c o r n e r  o f  t h e  c h a  1 k b o a r d  whe r e  WE! c an ' t  s e e  i t .  1 1  
" Sh e ' s  so b o r i n g t h a t  we e n d  up n o t  l i s t e n i n g .  T h e n  wh e n  
i t ' s  t i me t o  l e a v e  a n d  we a r e  h a l f w a y  t h r ou gh t h e  door , she 
g i v e s  u s  h omewor k . "  " Sh e  o v e rwr i t e s  a t e s t . Sh e g t v e s  y ou 
25 mu l t i p l e - ch o i c e qu e s t i on s  wh e n  y ou r e a l l y  n e e d  on l y  1 0 . "  
H Sh e  s t a r e s  o f t  i n t o  sp a c e  a n d  doe s n ' t  t e a c h  y ou a n y t h i n g . u 
" A l 1 s h e d o e s  i s  l e c t u r e . e t a l k s t oo mu c h , a n d  t h en we 
s t op l i s t e n i n g . 11 · 
r i g i d . " 
i n g  b e c om e s  bar· i n g  wh e n  i t  i s  
Su gge s t i o n s  f or mak i n g c l ass e s  more i n t e r e s t r n g we r e  
v ar i e d .  Th e y  o f t e n  i n c l u d e d  a p l e a f or s e l f - de t e rm i n a t i on .  
Th i r d g r a de - - " Th e  t e ac h e r  s h ou l d  g i v e y ou mor e 
f r-e e cjom . " e sh ou l d  a.sk u s  wh a t  we \va n t t o  d o . H II 
e 
sh ou l d  h a v e  l o t s  o f  d i f f e r e n t  ac t i v i t i e s . u  
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" We s h o u l d  go ' o n  
f e l d  t r- i p s ,  s o f  f i e l d  t r i p s .  " We sh o u l d  p l ay mor e  
l e a r n i n g garne s . 11 1 1 1 t h J. n k we sh ou l d  ge t t� i d  o f  vlor k sh e e t s . ll 
' ' A t e a c h e r  s h ou l d  r e a d  y ou l o t s  o f  s t ar i e s . "  il sh ou l d  do 
mor e  f u n  t h i n gs i n  c l as s . "  11 W e  sh ou l d  d o  m o r e a r t p r oj e c t s . " 
jj We sh ou l d  r e a d  l e s s  b o o k s . "  " We s h ou l d  go t o  t h e  gym mor·e 
o f t e n . 11 " We s h ou l d  l i s t e n  t o  mu s i c  wh i l e we w o r k . "  11 Sh e 
sh ou l d  t e a c h  u s  m o r e  m a t h . " 
F 1 f t h gr a de - - " We sh ou l d  p l ay mor e  g am e s  t o  h e l p  u s  
l e a r n . "  " A  good t e a c h e r  t ak e s  u s  o n  f 1 e l d  t r i p s ,  g i v e s  
p a r t i e s ,  a n d  g i v e s  u s  f r e e t i me . "  " Sh e  r e a d s  y ou book s . " 
" Sh e  g i v e s  y ou a w 1 de s e l e c t i on o f  t op i c s f or r e p o r t s . "  
l e t s  y ou oose y o u r  own book s t o  r e ad . li " Sh e  l e t s  y ou 
r e ad l i b r a r y  book s  i n s t e ad o f  y o u r  r· e a d i  n g  book . • 
y ou c r l n g i n  p e t s  t o  sh a r e  w r t h  t h e  c l ass . h 
v l s l t or s . ll ' ' S h e  l e t s  y ou do mor e  e c t s . "  ,, 
l n t e t� e s t i n g a s s 1 gnme n t s  a n d  b r 1 n gs 1 n  mov i e s . '' 
11 Sh e l e t s  
t ngs .t n 
e 9 1  v e e  
e t u r n s  
l e s s o n s  1 n t o  game s . "  " Sh e  s h ows u s  p i c t u r e s  a n a  d i a g r am s . ll 
v e n  t h  g r a d e  - - " We a 1 �rJ a y s  h a v e  f u n  t h  1 n g·s t o  do i n  
c l as s  s o  we n e v e r  ge t b or e d . "  " He m a k e s  u s  e n J OY l e a r n i n g 
so we don '" t h a v e  t o  go h ome a n d  t e l l  ou r p a r e n t s  h ow b o r 1 n g 
s c h o o  1 was . " " He ' s a l wa y s  f l y i n g a r o u n d  t h e  r oom . We n e v e r  
ge t b o r e d  i n  h i s  c l a s s . H e  d o e s  � t u f f  l i k e  b a l a n c e  t h i n gs 
o n  h i s  n os e . "  " He wa l k s a r o u n d  a n d  s i t s  o n  ou r d e sk s . "  
" He "' s  t a l k a t i ve bu t n o t  bor i n g . "  " H e d o e s n / t.  t e a ch ou t o f  
a b o o k  a l l o f  t 
d i f f e r e n t t h i n gs . "  
t 1 me . H e  u s e s  h i s  ovm w o r ds . "  " He t r l es 
" He doe s n  ,, t sp e n d  a l o t o f  t i me on o n e  
t h i n g . 11 ' ' He t r i e �� n ew t h i n gs t n  c l ass . " 
c r- e a t i v e ,  d i f f e r e n t . "  " He h as u s  l e a t- n s ome t h 1 n g by do i n g 
1 t . " " We h a v e  c l a s s  d i scu s s i on s  a b ou t ou r wor k . "  
" Some t i me s  we w o r k  i n  l i t t l e  g r ou p s . "  " He l e t s  y ou r  be s t  
f r i e n ds h e l p  y ou w i t h  y ou r  s c h o o l wor k . " " He mak e s  u s  
c om f o r t ab l e  a b ou t t h e  subJ e c t  we ' r e t a l k i n g acou t . "  " We 
p l a y e du c a t i on a l game s a n d  go o n  f i e l d  t r i p s . " " We p l ay 
r e v i ew game s . "  " We h a v e  c l a s s e s  o u t o f  d o o r s . "  " Sh e  h a s  
r e a l l y  good I de as f or p r o.J e c t s . n 11 W e  o n l y  h a v e  a mode r a t e  
amou n t  o f  n o t e s . '1 " We s h ou l d  h a v e  sma i l e r  a n d  e as i e r wor ds 
f or ou r n o t e s . "  " He g 1 v e s  u s  f r e e dom t o  m a k e  c h o J c e s . " 
S t u d e n t s  sugge s t e d  way s t o  e l i m i n a t e  t e s t i n g a n d  s t i l l 
b e  a b l e  t o  e v a l u a t e  p r ogr e s s . 
Th i r d g r a de - - " Sh e  c a n  h a v e  y ou r e a d  ou t l ou d  a n d  s e e  
h ow we l 1 y ou r e ad . 11 " Sh e  c a n  ask y ou qu e s t i on s  t o  s e e  i f  
y ou we r e  p a y i n g a t t e n t i on i n  c l as s . "  
h omewo r k  a n d  y o u r  w o r kbook . "  
" Sh e  c a n  c h e c k  y ou r  
F i f t h g r a de - - " Sh e  c ou l d  g i v e  o p e n - b o o k  e x ams . �� ,, 
c a n  g i v e r e p o r t s . "  
r e sp on d i n  c l a ss . "  
" Sh e  c a n  
" Sh e  c a n  
y ou o n  h ow we l l  you 
y ou o n  h ow h a r d  y ou t r y ,  
i f  y ou a r e  c h e e t- f u  1 • y ou r  c omp r eh e n s  1 o n , n e a t n e ss . a n d  
p r o j e c t s . " " Sh e  c a n  t e l l  1 f  y o u  l i s t e n  a n d  p a y  a t t e n t i on i n  
c l as s . "  " Sh e  c an l oo k  a t  y ou r  h omework .  y o u r  d l t t os , y ou r  
wor k bo o k , a n a i f  y ou do good i n  c l as s . "  
S e v e n t h  g r a d e  - - ' ' A g o o d  t e a c h e c  g 1 v e s  y ou op e n  b o o k  
t e s t s  ,:m d e x ams . "  " Sh e  c an g i v e y ou a gr a de c h e c k i n g 
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y ou r  h omewo r k  a n d  y o u r  c l a sswor k . a  " Sh e  g r a d e s  u s  on n ov; 
we l l  we p ar t i c i p a t e  I n  c l as s , i f  w e  do ou r h omewor k , a n d  e 
p e c t s  a n d  r e p o r t s  we do . "  " A  good t e ac h e r  a. i l o-v1s u s  t o  
b e  r e sp on s i b l e  f or ou r own l e a r n i n g . " " A  good t e ac h e r  g 1 v e s  
y ou some f r e e dom t o  m a k e  c h o i c e s . '' 11 S h e  t ru s t s  u s . 11 1 1 She 
g i v e s  us a c h a n c e  t o  e x p r e ss ou r v i ews a n d  mak e  
su gge s t i on s . " 
Good t e a c h e r s  a r e  good c ommu n i c a t or s . 
Th i r d gr a de - - " A  good t e a c h e r  k n ows h ow t o  t a l k  t o  
k i ds .  S h e  k n ows k l d  l a n gu age . "  " Sh e  e x p l a i n e d  h ar d  s t u f f  
so y ou c ou l d  u n de r s t a n d  1 t . "  ' ' A b a d  t e a c h e r  u s e s  b i g  w o r ds . 
a n d  I don ' t u n de r s t a n d  t h em , a n d  s h e doe s n � t  ex p l a i n  wh a t  
t h e y  m e a n . 11 " Sh e  u se s  wor d s  t h a t  a r e  t oo sc l e n t l f l c . "  11 Sh e 
d o e s n ' t  exp l a i n  t h i n gs , a n d  wh e n  y ou don ' t  u n de r s t a n d , s h e  
p u t s  y o u r  n am e  on t h e  b oa r d . "  
F 1 f t h gt� ade ·- -- ' ' A good t e a c h e r  i s  a b l e  t o  t a l k  t o  
p e op l e  i n  a p o l i t e m a n n e r . 11 " A  g o o d  t e ac h e r- 1 s a.b l e ·t o t o  
e x p l a l n que s t i on s  s o  y ou u n de r s t a n d . "  
v e n t h  g r a d e  - - " A  good t e a ch e r  u s e s  words y ou c a n  
u n de r s t a n d .  n o t  b 1 g  wor ds . t sh e doe s n ' t  u s e  b aby w o r dS 
e i t h e r . "  u se s  u p - t o- da t e  wor d s . A b a d  t e a c h e r  t a l k s 
i n  a 4 0 ' s  l a n gu ag e . "  " Sh e  u s e s  o l d s a y i n gs l i k e  ' P l Pe 
down ' . '' " Sh e  doe s n ' t  s a y  t h i n gs u n de r s t a n dab l y . "  " Sh e  u s e s  
t oo m an y  b i g  words . "  " Sh e  d o e s n , t  e x p l a i n  t h i n gs we l l .  a n d  
I ge t c o n f u s e d . "  " He r  e x p l an a t i on s  a r e  t oo l on g .  Sh e 
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sh ou l dn ' t h a v e  t o  e x p i a 1 n  e v e r y t h l n g . " " Sh e  t a l k s a n d  t a i k s 
a n d  t a l k s ,  a n d  we ge t b o r e d . "  
wh e n  y o u  t a l k . '' 
' ' l'. good t e a ch e r  l 1 s t e n t o  y ou 
S t u de n t s  w a n t t h e i r  op i n i on s  h e a r d  a n d  v a l i da t e d . 
Th i r d g r a de - - " Sh e  s t op s  a n d  1 1 s t e n s  t o  me . "  
" Sh e  c a r e s  wh a t  y ou t h i n k . q  
e xp l a i n  o r  a .r gu e w i t h  h e r . 11 
" A  b a d  t e a c h e r  doe s n 1 t  l e t y ou 
F i f t h gr a de - - '' Sh e l e t s  u s  t a l k  t o  h e r . "  I I  e l i s t e ri s  
t o  u s . "  " Sh e  d o e s n ' t  t a l k  b a c k  i f  we n e e d  t o  exp l a i n  
some t h i n g t o  h er . "  
S e v e n t h  g r a de 
r e sp e c t s  y ou r  i de as . "  
" Sh e  a s k s  f or y o u r  o p i n i on . "  " Sh e  
" Sh e ' s  c on c e r n e d  abou t wh a t  you 
t h i n k . "  " Sh e  a c c e p t s  y ou r  e x p l an a t i on s . " " Sh e  u n de r s t a n ds ' 
y ou r  e xp l an a t i on s . " " ' s  e as y  t o  t a l k  t o . "  
e xp l a i n  t o  h e r , n o t  J u s t  h e r  exp l a i n i n g t o  u s . "  
e l e t s  u s  
" I  c a n  t a l k  
t o  h e r . Sh e c a r e s  wh a t  y ou t h i n k . "  ' ' 1 c a n  t a l l<  t o  h i m ,  am.:l 
h e  d o e s n ' t  t r e a t  y ou l i k e  a t h r e e � y e a r - o l d . " " A  b a d  t e ac h e r  
d o e s n ' t  l i s t e n  t o  y ou . "  " Sh e  a l wa y s  h a.s t h e  1 a s t  wor d . "  
K i ds w a n t t o  b e  r e c ogn i Z e d  1 n  a n d  ou t o f  t h e  c l a s s r oom . 
Th i r d gr a de - - " Sh e  a l wa y s  s a y s  h e l 1 o  t o  y ou i n  t h e  
h a l l . " " e a l wa y s  wav e d  t o  me i n  t h e  h a l l ,  e v e n  t h ou I 
wasn ' t  i n  h e r  c l a s s  a n y  m o r e . I t h i n k sh e m i s s e d  me . "  
" Sh e  s a y s 1 H i ·' t o  me e v e r y  mor n i n g ,  a n d  I s a y  1 H i  1 b a c k . '' 
F l f t h gr a de - - " Sh e  a l wa y s  s a y s  , H I ' wh e n  sh e se e s  me . "  
" Sh e  s a y s ' Hi "  t o  me e v e r y  m o r n 1 n g . '1 " Sh e  a l wa y s  h a s  a 
sm i 1 e f or m e . "  " Sh e  doesn ' t  i gn o r e  y ou . "  
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S e v e n t h  
c: l  a s s " it " 
· s  f r i e n d l y t o  y ou b o t h  1 n  a n d  ou t 
d o e ::m ·· t f or ge t  y o u r  n am e . '' " c y  t un e  
s p o k e t o  me . h e  sm i l e d . " " He l ook s a t  t n e  c 1 a ss \tJh e n  h e  
t a l k s ,  n o t  a t  t h e  c e 1 i i n g . " 
K i ds we r e  e s p e c i a l l y  I mp r e ss e d  w i t h  t e ac h e r s  \vh o s p e n t  
t a me w 1 t h  t h em ou t o f  s c h oo l . 
y ou . '' 
v e n t h  gr " Sh e  g i v e s  up h e r f r e e  t i m e  t o  h e l p  
11 Sh e s t a y s  a f t e r  s c h o o l i f  y ou · r e h a v i n g t r oub l e . "  
" Sh e  a l wa y s  p u t s  ex t r a e f f o r t  I n t o  h e r  t e a c h i n g a n d  t ak e s  
e x t r a  t 1 me w i t h  u s . S h e d o e s  mor e  t h a n  s h e  h a s  t o . "  " 
m a k e s  t i me t o  h e l p  y ou . "  " He t r i e s h a r d  a n d  t ak e s  t i m e  ou t 
t o  do t h i n gs w i t h u s . "  " Sh e  t 
e x t r .:;. c u r r  i c u  l a t� a c t i v i t i e s .  l i  
t i me t o  s u p p o�t o u r  
! o  Sh e cioe s e x t r a. t h  1 n g s  I 1 k: e 
s t ay a f t e r  s c h o o l t o  c oa c h  ou r s o f t ba l l t e am . " " Sh e  
s u p p o r t s  u s  a n d  i s  n 1 c e t o  u s  ou t sch o o l. t oo . "  " 
p a r t i c i p a t e s i n  a c t i v i t i e s ou t o f  s c h oo l v.J i t h  t h e  k i ds . " 
S t u de n t s  r e c og n i z e a n d  r e sp e c t  i n t e 1 I 1 ge n t  t e a c h e r s . 
Th 1 r d ·- - " A  good t e a c h e r  i s  r e a l smar t . "  Wh e n  
y ou a s k e d  h e r  a qu e s t i on ,  s h e  k n ew m o s t  o f  t h e  a n swe r s . I f  
sh e d i dn ' t  k n ow t h e  a n swe r , s h e  l oo k e d  1 t  u p  i n  t h e  
d i c t i on a r y . '' 
F i f t h  
S e v e n t h  
a sma r t p e r so n . "  
" A. good t 
'' �� 
e r· .i s n  · t dumb . " 
t e a c h e r  i s  t a l en e d . "  " H e 1 s 
" Sh e  k n ow s  a l o t o f  s t u f f  a n d  i sn / t  dumb . "  
/ s  a l wa y s  o r g a n i z e d . A b a d  t e a c h e r  1 s  e i t h e r  
u n de r o r ga n  l z e d  o r  o v e r - or gan 1 z e d . '' 
S t u de n t s  r e c ogn i z e d  s e l f - c on f i de n c e  1 n  t h e 1 r  t e a c h e r s . 
S e v e n t h  gr ade - - u He I sn ' t a f r a i d  t o  s t an d  u p  t o  k r ds . " 
" Ev e n  t h ou gh h e  I i s t e n s  t o  y ou r  op i n i on s . h e  cioe s n ' t b a c k 
down o n  h i s  p o i n t o f  v i ew . " 
S t u de n t s  we r e  I n t e r e s t e d  i n  k n ow i n g  t h e  t e a c h e r  a s  a 
r e a l p e r so n - - h 1 s/h e r  p e r son a l f e e l i n gs .  i n t e r e s t s .  
t a l e n t s , a n d  a t t i t u de s . 
T h  1 r d  g r a de - - " I  1 1 k e d  t n  wh e n  lVJ r· s . E .  t,r ou gh t · 1 i1 h e r  
sp e c i a l  t h i n gs t o  sh a r e  w r t h  u s - - l i k e  wh e n  sh e l e t u s  s e e  
h e r  do l l  c o l l e c t i on . "  u sh e  t a l k s abou t h e r  f arn i  l y . "  
F i f t h g r a de - - " Sh e / s  a t h l e t i c .  e ' s a good 
s p o r t sm a n , a n d  sh e t e ac h e s  y ou h ow t o  b e  a good sp o r t . "  
v e n t h  g r a de ·- �> H e  t e l l s  y ou abou t h i mse l f . '' J ; H e  
t e l l s  y ou h i s  t ru e  f e e l i n gs . ! l  1 1  He t a l k s a b ou t p a s t  t une s ,  
h i s  p a s t  e xp e r i e n c e s , h ome l i f e ,  e t c . "  " He c a n  a p o l og i z e , 
a n d  h e  d o e s n ' t  t r e a t  h i mse l f l i k e  a k 1 n g o r  qu e e n . "  " He 
a p o l og i z e s  i f  h e  t ak e s  t h i n gs ou t o n  u s . " n He a c t s  1 i k. e  a 
h uma n , n t h e  su i t - a. n d- t i e r u l e r - on - t h e - k nu c k l e  r obo t . 11 
u He ' s  h on e s t  wh e n  h e  t a l k s t o  u s  abou t h i m se l f . "  
Ph y s i ca l  n e e ds a r e  r e c o gn i z e d  a n d  a dd r e sse d i n  t h e  
t e a ch e r . c l a s s r o om o f  t h e  
T h i rd gr a de 1 '  Sh e I e t s  y ou go t o  t h e  ba t h r o om . '' 
l e t s  y ou ge t a dr i n k i f  you ' r e t h i :.� s t y . a  
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a wh e n  i t " s  h o t  
>�s h e  
ou t s i de .  sh e l e t s  u s  ge t more dr i n k s . "  ll s y ou i f  
y ou ' r e h o t  o r  c o l d  a n d  l e t s  y ou op e n  t h e  w i n dows . " " I f i t / s  
h o t , we c a n  w o r k  ou t s i de s ome t i me s . 11 
t l me t o e a. t i f we ' e e n o t  £ 1 n i sh e d  . l l  
1 1  Sh e g 1  v e s  u s  moe e 
" Sh e  l e t s  y ou w r e s t l e  
or s o  s ome t h i n g p h y s i c a l  s o  y ou c a n  ge t a l l t h e  W i gg l e s ou t 
a.n ct c: o n r:: e n t r- .=J. t e  t t e e . 1' ! !  Sh e l e t s  y ou ge t u p  .�. n d  ¥le d  k: 
a r ou n d  a. n d  r.: ak e  a br e ak . "  " I h a t e  i t  ¥!h e n  I '' m .e d \<Ja y s  s t  u c ��  
I n  m y  s e a t  a n a  n e v e r  ge t t o  s t r e t  
F i f t h gr a de - - 11 e l e t s  u s  go t t h e  t h r oom. oc ge t 
a d r i n k i f  we n e e d  i t . "  " Sh e  l e t s  u s  h a v e  a b r e a k  or a 
s n a c k  1 f we h a v e  a 1 o t  o f  vmr k  t o  do . 11 
S e v e n t h  gr a d e  - - " Sh e  l e t s  u s  go t o  t h e  b a t h r oom a n d  
ge t a dr 1 n k . 11 " Sh e  l e t s  p e op l e  h av e  r e c e s s  o r  a b r e a k  e v e n  
i f  a l 1 t h e  w o r k  h as t o  ge t d o n e . "  " We c a n  h a v e  o u r  c l a sses 
o n  t h e  gr a s s  wh e n  1 t '  s t oo h o t  i n s 1 de . 11 
i r d gr a de ' 1  Sh e l i k e s t o  sm i 1 e . '' 
'� S h e " s  f u n n y . H  11 S h e  l a u gh s  a l o t a n d  t e l l s  u s  .J o k e s . '' 11 S h e  
d o e s n ' t  t ak e  t h i n gs t oo s e r 1 ou s l y . 11 
on h e r  a n d  m a k e  h e r  l au 
f e e I h ap p y . 11 
11 S h e / s  
" Sh e  l e t s  me s n e a k  u p  
y ,  a n d  s h e  mak e s  me 
F i f t h - - h 
a n d  m ak e s  y ou h ap p y . "  
i s  h umor ou s ,  f u n n y . "  '1 Sh e sm i 1 e s  
" Sh e  t e l l s  J ok e s  a n d  mak e s  you 
1 a u gh . 11 " Sh e  h a s  a gr e a t  s e n se o f  h u m o r . 1' " f.\ b a d  t e a c h e r  
ge t s  mad , t h e n  t e l l s  a J ok e . Th a t  d o e s n / t  wor k c au se w e  
K n ow sh e / s  f ak 1 n g . " 
S e v e n t h  
" Sh e ' s n o t  a n y  f u n . "  
- - S h e  l i k e s  t o  h a v e  f u n  wh e n  sh e 
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t " Sh e  l au gh s  a r ou n d. y ou a n d  v; 1 t h  y ou . "  
h ow t o  a c t  J 1 k e a k i d • " ' ' He l 1 k e s  t o  f oo l  a. r ou n a . " 
k r! OitlS 
" Some t i me s  s h e  a c t s  c h 1 l d 1 sh ,  S l l i y ,  bu t s h e  c a n  b e  s e r i 
t oo .  u l au gh s  l f  y ou d o  some t h i n g f u n n y . " He ' s  
f u n n y . bu t h e ' s  n a t u r a l l y  f u n n y . S om e  t e ac h e r s  t r y  t oo h ar d  
t o  m a k e  k i ds l au gh . a n d  i t  i sn ' t  r e a l l y  f u n n y . M r . G .  I S  
n a t u r a l . H e  a c t s  l i k e  a n orma l p c so n . "  
h a r d  t o  b e  f u n n y . H e ' s  r e a l . "  
11 H e  d o e s n 1 t  t r· y  t oo 
S t u de n t s e x p e c t t e ach e r s  t o  b e  i n  a g o o d  m o o d  - - a t  
l e a s t  Qa rt. o f  t h e  t i m e . 
Th 1 r d  gt� ade - - ' ' A b a d  t e a c h e r  wak e s  u p on t h e  wro n g  
s i de o f  t h e  b e d  e v e r y  m o r n i n g . " " Sh e  I s  a l wa y s  a b o s s y  
bu l l f r og a n d  n e v e r  sm i l e s a t  u s . "  " A  g o o d  t e a c h e r  i s  
c h e e r f u l a n d  u n de r s t a n ds 1 f  y ou a r e  h a v i n g a b a d  d a y , a n d  
sh e t e l l s  y ou 1 f  sh e 1 s  h a v i n g a b a d  d a y , a n d  w e  u n de r s t a h d  
c au se sh e '  l l b e  n orma 1 t omor r ow . 11 
F i f t h gr a de - "- " A  good t e a c h e r  i sn ' t gr ou c h y  a l l 
l on g . " " Sh e  d o e s n ' t  ge t a n g r y  qu 1 c k . u  " A  b a d  t e ac h e c  l oo k s  
gcumpy a l l t h e  t 1 me . "  '' S h e  a l wa y s  h as a s t r a 1 t f a c e . 11 
" S h e n e v e r  sm i 1 e s . "  a Sh e ge t s  u p t  J t 1. f y ou s a y  some t h 1 n g 
f u n n y . 11 " Sh e ' s  a l wa y s  mad . a l wa y s  y e l l s . "  " Sh e  d o e s  
n o t h i n g bu t c omp l a i n . 11 
S e v e n t h  gr a de - - " A  g o o d  t e a c h e r  i s  c h e e r f u l an d 
.J oy f u l . '' 11 S h e 1 s  c ou r t e ou s  a n d  p o l 1 t e . 11 ll i s  a l  
f r i e n d l y t o  p e op l e  a n d  t r i e s n o t  t o  t ak e  o u t h i s  p r ob l em s  on 
t h e  k i ds i n  t h e  c l ass . " " A  b a d  t e a c h e r' a l w a y s  c amp l a l n s . "  
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0 Sh e  l s  t oo s e r 1 o u s  a n a  t we e k s  ou t f or n o  r e a s o n . �  
t i me s  l 1 t t l e  e x t r a s me an t a l o t .  
Th i r d gr a d e  
t o  M c D o n a l d / s . "  
" Sh e  g i v e s  y ou p a r t 1 e s . j; 
e l e t s  y ou t a l k  I n  c l a s s . " 
g am e s  w i t h y ou a t  r e c e s s . 11 
t ak e s  y ou 
" Sh e  p l a y s  
F' i f t h  gr a <:.ie - - " Some t i me s s h e  b r 1 n gs i n  t r e a t s  f o r 
r ew a r d s . 11 
a t  a l l .  ' 1  
" Same t  i me s  s h e  ot� 1 n gs i n  dou gh nu t s  f o r  n o  r e a s o n  
e t ak e s  y ou ou t s i de . " " Sh e  l e t s  y ou w r i t e o n  
" Some t i me s  we c a n  t a l k  l n  c l ass I f  we 
don / t d i s t u r b  o t h e r  p e op l e . "  
S e v e n t h  gr a de -- - '' S h e  l e t s  u s  c h ew gum . '' e l e t s  y ou 
d i s c u s s  qu e s t i o n s  w i t h  y o u r  f r i e n ds . " 
w i t h  y o u r  f r 1 e n ds . u 
" Sh e  J e t s  y ou s i t 
S ome t e a c h e r s  h a d p e r so n a l  h ab i t s t h a t  a n n o y e d  
s t u de n t s . 
T h i r d gr a de - - " Wh e n  s h e y e l l s  a t  me , s h e  s t a r e s  m e  
r i gh t  i n  t h e  e y e . I t  m a k e s  m e  l au gh , a n d  t h e h  I ge t i n t o  
m o r e  t r ou tl !  e . I �rJ i sh s h e  vlo u  1 d l oo k  s omewh e r e  e l se . "  
v e n  t h  gt- a de " Some t e a c h e r s  t a l k t oo l ou d  or t o o  
s o f t . "  e m ak e s  t h e se we i r d n o i s e s . ' 1  " Sh e  t a l k s wh 1 l e 
y ou a r e  t r y i n g t o  do y ou r  w o r k  a n d  t r y i n g t o  c o n c e n t r a t e . "  
" Sh e  l oo k s  a t  t h e  c e i l i n g  vlh i l e  s h e 1 s  t a l k i n g . " " Sh e  
e w a s  s a y  1 n g . " 11 Sh e l os e s  y ou r  p ap e r s  a. n d  
m a k e s  y ou do t h em a l l o v e r  a ga i n . "  " Sh e  n e v e r  t h r ows 
awa y . '' " e won / t t e 1 1 y ou t h e  r e su l t s o f  y ou r  
t e s t s . "  
A f ew c h i l dr e n  gav e  p h y s 1 c a l  t r a i t s f or good o r  b a d  
t e a c h e r s . 
Th l c d gr a de - - " ,7:;. good t e a c h e r  i s  p r e t t y . "  ' ' A good 
t e ac h e r  1 s  b e au t i f u l . 
a n d  c ombs h e r  h a 1 r . "  
" Sh e  we a r s  n 1 ce c l o t h e s  a n a  mak eu p  
" Sh e  we a r s  p e r f um e . "  11 Sh e i s  t a l l a n d  
s t r o n g . "  ' ' A b a d  t e ac h e r  rwe ar· s  sme 1 l y p e r f ume . u II h a s  
dumb l oo k i n g c l ot h e s . " " Sh e  h as b a d  b r e a t h . "  
F i f t h gc a de -- - " A  good t e a c h e r  I s  v e r y  b e a u t i f u l . "  11 A 
good t e a c h e r  i s  a sp o r t sm a n . "  " A  b a d  t e a c h e r  1 s  u g l y . "  
" Sh e  d o e s n ' t  t ak e  c a r e  o f  p e r s on a l h y g i e n e . Sh e sme l l s  bad ; 
a n d  i t  gr osse s k i ds ou t . "  
S e v e n t h  gr a de - -· ' ' A good t e a. c h e r  dr-· e ss e s  
app r- op r i a t e l y . "  " Sh e  1 s  y ou n g  a n d  p r e t t y  ( or h a n dsome ) . "  
" A  b a d  t e ac h e r  h a d  body odor . "  
de .i n k s . "  
' ' A b a d  t e a c h e r  smok e �> a n d  
Stug�n t s '  Drawing:§. 
O n l y  t h i r d a n d  f i f t h s t u de n t s  c h ose t o  d r aw 
p 1 c t u c e s  o f  " go o d 11 a n d  " ba d '' t e a ch e r s . 
s t u de n t s  p r e f e r r e d  t o  d e sc r i be t h e i r  t 
v e n t h  
e r· s  v e r n a l l y .  
S i x t e e n  f l f t h  g r a de r s  d r ew p 1 c t u t� e s  o f  b o t h  t h e  " go o d "  
a n d  t h e  " ba d '' t e  
t e ach e r . 
e r s . F ou r s t u de n t s  •dr ew o n  l. y t h e  " t) a d "  
F i f t e e n  t h 1 r d g r a de r s  d r ew p i c t u r e s  o f  b o t h  t h e  " go od • · 
a n d  t h e  " ba d "  t e ach e r s . �""o u r.- s t u de n t s  dr e w  on J y t h e  " 
t e a ch e r , a n d  f ou r  s t u de n t s  d r ew o n l y  t h e  '' b a d "  t e a c h e r . 
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" Go o d " t e ac h e r s  we r e  u s u a l l y  d r awn 1 n  r e a i i s t t c 
s e t t i n gs - - g 1 v i n g p r a i se o r  h e l p  t o  t h e  s t u de n t s ,  
u n de r s t an d i n g 1 f  h om e ow r k  was n o t  f i n i sh e d , a s s i gn i n g 
f r e e ·- t  i me or n o  h omewo r k . H owe v e r , " ba d "  t e a c h e r s  we r e  
u su a l l y  dr awn i n  u n r e a l i s t i c ,  o f t e n  p h y s i c a l l y  v i o l e n t , 
s e t t i n gs - ··- b r a n d i sh i n g c h a i n  saws , gu n s , k n 1 v e s  a n d  u s i n g  
abu s i v e l an gu age . S i n c e  c h i l dr e n  t e n d  t o  e x agge r a t e  wh e n  
t h e y  f e e l s t r on g l y  abou t a n  I ssu e . p e rh a p s  t h i s  was a n  
I n d i c a t i on o f  h ow I Y  t h e y  may h av e  be e n  adv e r se l y  
e r . Th e y  v e  a l so i l l u s t r a t  
t h e i r  f e e l i n gs 1 n  c o n c r e t e  v 1 su a l  t e rms . S 1 n c e  emo t 1 on s  
a r e  mu c h  m o r e  d i f f i cu l t  t o  d e s c r i be ,  t h e y n aa p e r h ap s  a se n 
t o i l  l u s t r a t e  t h e i r  f e e l i n gs i n  wa y s  t h a t  we r e  m o r e  
c om f or t ab l e a n d  f am 1 i i a r  t o  t h em - - m ov i e  a n a  c a r t oon 
a r a c t e r s  i n  p h y s i ca l l y  de s t ru c t i v e s e t t i n gs t o  I l l u s t r a t e  
t h e  r on a l l y  de s t ru c t i v e 1 l i t  1 e s  o f  t h e  '' b a d "  
t e ach e r . Ch i l dr e n  t h a t  we r e  dr awn i n t o  t h e p i c t u r e s  o f  t he 
" ba d 11 t e a ch e r  we r e  o f t e n c r y 1 n g a n d/ or" b e i n g p h y s i c a l  J y  
i n J u r- e d . 
S i x  o f  t h e  n i n e t e e n  f i f t h gr a de a r- t i s t s  u s e d  h omewor- k  
t h e  subJ e c t  o f  t h e i r  d r aw i n �s .  F 1 ·v e  o f  t 
t h  1 r d  gr ac::le a r t i s t s  u se a  h ome¥7or k  a s  t h e  subJ e c t  o f  t h e  1 r 
d r aw l n gs . 
" t e n: 3  we r e  s ome t i me s  dr· awn a s  a n ge l s  a n d  
'1 b a d 11 t e ac h e r s  a s  d e v i l s .  A n t on yms w e r e  a l so c h o s e n  t o  
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t i t l e  t h e  dr- aw i n gs -· -· " n 1 c e "  a n d  " me a n , "  " c oo l " a n d  
u n c o o  l . " 
Summg.ry 
v e r sa t i on s  w i t h  e l e me n t a r y  a n d  J U n i or h 1  s t u de n t s  
h av e  p ro v i d e d  a g l i mp se i n t o  wh a t  c o n s t i t u t e s t h e  i de a l 
l e a c n i n g e n v i r onme n t .  S t u de n t s  h ad d e f 1 n i t e v i ews on ;,,;h a t  
de t e rm i n e s good t e a c h i n g .  Th e y  we r e  a n x i o u s  t o  s h a r e  t h e 1 r  
op i n i on s  a n d  e x p r e ss e d  a d e s i r e t o  c on t c i bu t e  t o  c l assr o om 
i mp r ov eme n t s .  
A l t h ou gh c h i l dr e n  i n d i c a t e d  a s t r o n g  d i sa pp r ov a l o f  t h e  
o e h a v  1 o r s  o f  t h e  " ba d "  t e ac h e r  a s  w e  l J a s  a n ge r' wh l c h  
r e su l t e d f r om t h e i r  own n e ga t i v e e x p e r 1 e n c e s , t h e y , 
n e v e r t h e l e ss . w a n t e d  t o  be I n f l u e n t i a l  I n  h e l p i n g t h e  " ba d " 
t e ac h e r  be c ome a " go o d " t e a c h e r . 
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Conc l us i on s  and I mp l i ca t i on s 
Con c l ys i on s  
D o  e l eme n t a r y  a n d  J u n i o r h i gh s t u de n t s  h a v e · op 1 n 1 o n s  o n  
wh a t  I S  a n d  wh a t  I sn ' t  e f f e c t i v e t e a c h ! Th e y  mo s t  
c e r t a i n l y  do . Ou t o f  1 1 7 s t u de n t s  wh o we r e  1 n v 1 t e d  t o  b e  
subJ e c t s  1 n  t h i s  s t u dy . a l  J 1 1 7 a c t 1 v e i y  p a r t i C i p a t e d 1 n  t h e  
c l a s s  d i s c u s s 1 on s  a n d  wr i t t e n  a c t i v i t i e s .  N o t  o n e  c h i l d 
r e f u s e d  o r  wa s u n a b l e  t o  mak e a c on t r i bu t i o n .  A l l 1 1 7 
s t u de n t s  h a n de d  i n  a p a p e r  o f  wr i t t e n c omme n t s .  r e  was 
a n  a v e r age of t e n  c omme n t s  p e r  t h i r d-- s t u de n t  < f i 'i e 
d e s c r i b i n g t h e  good t e ac h e r . f 1 v e de s c r i b i n g t h e  bad 
t e a c h e r ) ,  an a v e r a ge of f ou r t e e n  c omme n t s  per f l f t h 
s t u de n t  C se v e n  de s c r i b i n g t h e  goo d  t e a c h e r . se v e n  de s c r i b i n g � · 
t h e  b a d  t e a c h e r ; .  a n d. t we n t y  c omme n t s  p e r  s e v e n t h ­
s t u de n t  < t e n  de s c r i b i n g t h e  good t e a c h e r  a n d  t e n  de s c r i b i n g 
t h e  b a d  t e r  ) .  e r e  we r e  a s  ma n y  qu a l  1 t 1 e s o f  go o d  
t e a c h t n g m e n t i o n e d  a s  t h e r e  we r e  qu a l i t i e s o f  t e a c h i n g 
me n t i o n e d  a t  e a ch 1 e v e  l • 
F or t y - f ou r  o u t o f  1 1 7 s t u de n t s  a l s o s u bm i t t e d dr Aw i n gs . 
A l l w e r e  t h i r d- a n d  f i f t h - gr a de s t u de n t s . No s e v e n t h - g r ade 
s t u de n t s  s u bm i t t e d  d r aw i n gs . 
Th e r e  wa s n o t  o n e  s t u de n t  wh o d l d n o t  e x p r e s s 
f e e l i n g s  c on c e r n i n g h 1 s/h e r  t e a c h e r < s J . A l i c h 1 l dr e n  · 
w i sh e d  t o  h a v e  b o t h  t h e 1 r  p os l t i v e a n d  n e ga t i v e f e e l i n g s  
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u n de r s t o o d . v a l i da t e d .  a n d  r e c or de d . S t u a e n t s .  h owe v e r , 
f ou n d  i t  d i f f i cu l t  a t  t t me s t o  ma i nt a i n  t h e a n o n ym i t y b f  t h e  
s p e c i f i c t e a c h e r ( s )  t o  wh om t h e y  we r e  r e f e r r i n g .  I t  s e e m e d  
i mp o r t an t  t o  h a v e  t h e  g o o d  t e a ch e r s  l au de d  f or t he i r  
c o nt r i bu t i on s  t o  e du c a t i on ,  a n d  t h e b a d  t e ac h e r s  h e l d  
r e sp o n s i b l e  f or t h e i r  ae st r u c t i on o f h um a n  sp i r i t .  
W r i tt e n c omme n t s  bY t h i r d gr a de r s  we r e  ge n e r a l l Y 
s h o r t e r t h an t h o s e  o f  t h e  o l de r  s t u de n t s  a n d  o f t e n  c o n s i s t e d  
o f  s i n g l e w o r d s . ( " k i n d �> , il f r l e n d l y " , u l o v i n g '' ) S e v e n t h  
g r a de r s  we r e  m o r e  I 1 k e l y  t o  wr i t e c omp l e t e  s e n t e n c e s  a n d  
de t a i l e d d e s c r i p t i on s .  ( " Sh e  i s  f r i e n d l y t o  a l l s t u de n t s  
a n d  t re at s  t h e m  l i k e  f r i e n ds i n  a n d  ou t o f  c l ass . " )  
C omme n t s  amo n g  t h e  c l a.s s e s  a n d  gr a.cie 1 e v e  l s v .:J.r J. e d  
l i t t l e ,  h owe v e r . 1 n  c o n t e nt . I n 1 d e n  t i f y i n g t h e  qu a 1 i t i e s 
t h a t  de f i n e good t e a ch i n g ,  c h i l dr e n  a t  a l I t h r e e  gr ade 
l e v e l s  c on s i s t e n t l y  me n t i on e d  t wo - - a s e n s e  of c a r i n g a n d  a 
c omm i t me n t  t o  t h e  su c c e ss o f  c h i 1 d r e n . 
C a r i n g f or s t u de n t s  was me nt 1 on e d  o n  n e a r l y  e v e r Y  o n e  
o f  t h e  11 7  wr�· 1 t t e n  c omme n t  p ap e r s . C a c 1 n g �;;ras o ft e n  u se d  
s y n o n ymou s l y  w 1 t h  l ov e  a n d  a. f f e c t i on .  < " Sh e  l ov e s  c h i l dr e n . 
c a. r e s  about u s . 1' ) I t  wou l d , t h e r e f or e  a.pp e a r  t h a t  
p l ac i n g c h i l dr e n  t n  a n  e du c a t i on a l e n v i r o n me n t  d e v o i d ' o f  
h u m a n  c omp as s i on i s  t an t amou n t  t o  p c o g r amm 1 n g f a i  l u c e . 
C e n t r a l t o  t h e  l ov i n g a t mosph e r e  was l au gh t e r a n a  
h ap p i n e s s . Te a c h e r s  wh o we r e  " gr o u ch y " . 11 grump y " . a n d  
" n e v e r  sm i J e d '1 i n t e r f e r e d  w i t h  a s t u de n t ' s  l e a.r n i n g .  
t tme n t  t o  t h e  su c c e ss o f  c h i l dr e n  w a s  a l so 
i mp or t a n t . bu t o n l y  i t  was a c c omp a n i e d by a c a r i n g .  a s  we l l  
as a f l ex t b l e .  a t t i t u de o n  t h e p a r t o f  t h e  t e a c h e r . 
Ch i l dr e n  c ame t o  s c h o o l t o  l e a r n , t o  ch a n ge , t o  g r ow . e y  
w a n t e d  t o  b e  c h a l l e n ge d a n d  p u sh e d , bu t t h e y  r e b e l l e d wh e n  
t h e y  w e r e  f o r c e d  t o  r e sp o n d  t o  n a r r ow .  r 1 g 1 d , c omp a ss i on l e ss 
o rm i t y . Th e y  w a n t e d  s e l f - de t e rm l n a t l on ,  c r e� t t v e 
l i c e n se , V ar i e t y , a n a  f u n . T h e  au t h or i t a r i a n t e ac h e r  wa s 
t o t a l l y  r e J e c t e d . 
Wh e n  t h e  deman ds o f  good t e ac h e r s  we r e  r e a s o n ab l e ,  a n a  
c h i l dr e n  we r e  g i v e n  wh a t e v e r  sup p or t t h e y  r e qu i r e d  t o  
su c c e e d . s t u de n t s  we r e  '" 1 1 l 1 n g  t o  w o r k  h a r d  a n a  r 1 se t o  t h e  
e x p e c t a t i on s  s e t  b e f or e  t h em . Th e y  r e sp o n de d  t o  t h e  s e n se 
o f  a c c omp l i sh me n t  t h a t  r e su l t e d f r om h ar d  w o r k  a n d  f e l t  
abou t t h emse l v e s . 
S t u de n t s  p r a i se d  t ea ch e r s  wh o u n c o n d 1 t 1 on a l  l y  a c c e p t e d 
t h e i r  f e e  1 i n gs . t h e i r  1 de a s . a n d  t h e  1 r s h o r t c om 1  n gs . Th e y  
r e sp e c t e d t h e  a du l t s �h o r e sp e c t e d  t h em . Th e se w e r e  t h e  
" be au t l l "  t e ac h e r s . A l t h o u gh s t u de n t s  w e r e  a s k e d  n o t  t o  
i de n t i f y t e ac h e r s  
I n f orma l 1 n t e r v 1 ew .  
n ame , t h e y  o f t e n  d i d s o  d u r i n g t h e  
I t  sh ou } d  be n o t e d t n a t  t h e  t e 
was d e sc r i be d  a s  " p r e t t y "  m o s t  t e n  was o v e r  50 y ea r s  o f  
age . Sh e w a s  a l s o c o n s i s t e n t l y  d e sc r i be d  a s  " l o v t n  a n d  
'' c a r  1 n g . " 
S t u de n t s  wan t e d t e a c h e r s  wh o t empe r e d  t h e i r  u s e  o f  
c r i t i c i sm .  k ep t  t h e  i n t e n s i t y  o f  t h e i r  v o 1 c e t o  a m i n i mu m , 
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a b s t a i n e d f r om u s i n g p h y s i c a l  f o r c e  a n d  f e a r  a s  a me a n s  
o f  c on t r o l I a n g c h i l dr e n . 
Th e y  w a n t e d t e a c h e r s  t o  r e c o gn 1 z e t h e i r  p e r s o n a l n e e ds 
s u c h  a s  g o i n g t o  t h e  b a t h r o om o r  ge t t 1 n g  a dr i n k .  
u de n t s  wan t e d t h e  i n i t i a t i v e t o  h e i p  o r ga n 1 z e 
c l a s s r o om a c t i V I t i e s .  Th e y  ma.de a gr e a t e r  c omm 1 t me n t t o  
t h e i r  own e du c a t i o n wh e n  t h e y  we r e  1 n v o l v e d  1 n  I t s p l a n n i n g .  
I t  w a s  e d t e a t h a t  t e a c h e r s  r e c ogn i z e a n a  n u t u r e  t h e  
n d l v l du a l  t a l e n t s  o f t h e  s t ude n t s 1 n  h i s/ h e r  c l a s s r o om . 
Good t e a c h e r s  we r e  p a t 1 e n t  a n d  p e r s i s t e n t  w 1 t h t h e  s l ow 
s t u de n t s . T h e y  a dd r e s s e d  t h e  f a c t  t h a t  a l l c h 1 l dr e n  do n ' t 
l e a r n  I n  t h e  s ame w a y . 
Th e ch i l d r e n  i n t e r v t ewe d wou l d  h a v e  w l l l i n g  s p e n t  
a d d i t i on a l  t 1 m e  d i s c u s s i n g t h e s e  i s su e � . 
t h e s e  op a n t on s  s t r o n g l y  h e l a? A b so l u t e l y !  
l!JlP l i cat i on s ..fQI:_ Fu ture Research_ 
i l dr e n  e n t e r e d  s c h oo l . f i l l e d w i t h  e n t h u s 1 a sm . 
c on f i de n c e , a mb 1 t 1 o n .  a n d  s t r e n g t h . T 1 me , a n d. o n e  
erne w i t h  t h e  s ame qu a l i ti e s i n t a c t . H ow e v e r , ov e r  a 
p e r i od o f  t J me t h e  o t h e r  s t u d� n t b e c ame a p e ss i m r s t l c .  
d l  , a n a  ae p r e s s e d  f a i l u r e . Wh a t  h ap p e n e d  t n  t h e ' 
c l a s s r o om f o r s u c h  c o n t r a s t i n g a t t i t u de s  t o  su r v 1 v e ?  
I n  o r de r  t o  s o l v e t h i s  a ge - o l d  m y s t e r y  a n d  d i s c o v e r  
wh a t  g o o d  o r  b a d  ma g i c h a d be e n  t a k i n g p l a c e  I n  t h e  
c l a s s r o om ,  e du c a t i o n a l r e s e a r c h e r s  o f f e r e d  t wo s o l u t i o n s : 
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1 .  e v  g.:H h e r e d  s t .':l. t 1 :3 t t c a. l .t n f orma. t .t on i n  t he t r a cH t l o n a l 
sc J e n t 1 f 1 c  m a n n e r . wh i c h w a s  t h e n  p r omp t l y  a 1 s c a r a e d  a n d  
i gn o r e d  a s  I r r e l e v an t o v  t e a c h e r s , o r  2 .  e y  1 n t e r v u �w e d  
t e a ch e r s  a n a  p a r e n t s  a n d  a s sume d t h a t t h e se a du l t s k n ew 
wh a t  c h i l dr e n  we r e  t h i n k i n g a n d  f e e l i n g .  U n f o r t u n a t e l y  
t h e s e  m e t h ods r e ap e d  m e a ge r  r ewar ds a n d  t h e  f a i l u r e s  o f  
c h i l dr e n  c o n t i n u e d . 
I t  t h e n  a p p e a r e d  t o  De obv i ou s  t h a t  i f  a du l t s we r e ' t o 
d 1 s c o v e c  wh y t h e  e du c a t i on a l e n v i r o n me n t  w a. s  some t i me s  
d e s t r u c t i v e t o  t h e  h u m a n  sp i r i t ,  t h e n  t h e y  mu s t  1 0 n 
d i r e c t l y  t h e  s p i r t t  t h a t  w a s  be 1 n g d e s t r o y e d  a n d  n o t  l oo k  
f o r t h e  i n f o r ma t i o n f r om a s e c on d  h a n d  s ou r c e . I f  
r e s e  e r s  w e r e  t o  de t e rm i n e  \vh a t  s t u de n t s  l e a r n  wh a t  
b e t t e r  w a v  t h a n  t o  a s k  t h em ! I f  r e s e a r c h e r s  w a n t e d t o  
me a su r e  t h e  qu a l i t Y o f  l i f e  1 n  t h e  c l a s s r o om ,  a t  be t t e r  
'da y  t h a n  t o  I on t h e  p e op l e  wh o l i v e d  t h e r e  e v e r y  
U n f or t u n a t e l y .  t h 1 s  I de a  w a s  r e J e c t e d  D y  ma n y  
r e se a t� c h e r s  wh o i n s 1 s t e d  t h a t  a du J t s  k n ew wh a t  w a s  " be s t " 
f or c h i l dr: e n . Ch i l dr e n  c ou l dn / t p o ss i b l y k n ow w h a t  w a s  b e s t  
f m� t h emse l v e s . u de n t s  we r e  d i s c a r de d  a s  sou r c e s ·  o f  
i n f orma t i o n .  vlh e n . 1 n  f a c t , t h e y  we r e  atl l e t o  p r o v i de th e 
mos t  v a l u ab l e  1 n s i gh t s  i n t o  c l a s s r o om l i f e  . 
I n  t h i s  s t u  • s t u de n t s  h a v e  p r o v e n  t o  be a p r t me 
s ou r c e  o f  1 n f or ma t 1 on abou t t e ac h i n g qu a l i t y .  e y  h a v e  
d e f i n i t e op i n i on s  a n d  p e r c ep t i on s  abou t w h a t  ma k e s  a n  
e f f e c t 1 v e t e a c h e r . I t  i s  i n t e r e s t i n g t o  n o t e  t t t h e  
op i n i on s  e x p r e s s e d  I l dr e n  i n  t h l s  s t u av c l os e l y  
p a r a l l e l t h e  op i n i on s  e x p r e s s e d  b y  o t h e r  s t u de n t s  
t n t e r v l ew e d  b y  o t h e r  r e s e a r ch e rs . t Me r ge n do l l e r a n d  P a c k e r , 
1 1 n e ,  1 1 • J. • e d  l 1 n ,  1 
Th i s  t yp e  o f  I n t e r v i ew i s  wor t h y  o f  c o n s i de r a t i on b y  
c e s e a r ch e r s , p r  1 n c  1 p a I s .  t e a c h e r s . a n d  bY a l 1 t..Jh o wor k  ¥1 i t h  
c h i l dr e n  a n d  h av e  t h e t r  be s t  i n t e r e s t s  a t  h e ar t . I t  1 s 
c e r t a i n l y  a me t h od wh i ch de se r v e s  1 a t t e n t i on f or 
t h e  v a r t e t y  a n d  v o l ume o f  i n f orma t i o n 1 t  ge n e r a t e s . 
I t  i s  t h ou gh t  t h a t  t h e  t e ac h e r  m a y  p o ss i b l y be t h e  m o st 
i n f l u e n t i a l  a du l t 1 n  a c h l l d / s  l i f e . Wh a t  t ra n sp i r e s  1 n  t h e  
c l a s s r o om sh a p e s  t h e  w a y  a s t u d e n t t h i n k s , f e e l s ,  gr ows , a n d  
p e r f orms . Wh a t  b e t t e r way t o  d t s c o v e r  wh a t  t r a n sp l r e s  1 n  
t h e  r e a l wor l d  o f  t h e  c l assr o om t h a n  t o  t a l k  t o  t h e  r e a l 
p e op 1 e  wh o l i v e  t h e r e  e v e r y  d a y . 
K n ow i n g t h e  sub J e c t  m a t t e r  doe s  n o t  m a k e  a good 
t e a c h e r . I n  f ac t , a c c o r d i n g t o  t h e  s t u de n t s  1 n t e r v 1 ewe a .  i t  
h as v e r y  l i t t l e  t o  do w t t h  t h e  e f f e c t i v e n e ss o f  t h e 1 r  
t e ac h e r  o r  t h e  1 e a r n 1 n g e n v i r onme n t  o f  t h e  c l assr o om . M o r e  
l mp o r· t a n t ¥7e r e  t h e  h uman qu a l i t i e s o f  c ar i n g ,  u n de r s t an d i n g ,  
sup p or t , a n d  e n c ou r ageme n t . Ch i l dr e n  t o  oe 
r e c o gn i z e d , v a l u e d , a n d  l ov e d . 
a c h e r s  m a y  n o t  l i k e  t o  h e a r  wh a t  t h e i r  s t u de n t s  h av e  
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t o  s a y , a n a  t h e i r  c omm e n t s  m a y  n o t  e v e n  b e  c omp l e t e l y  t ru e  
o r  f e d  r .  v e r , t h e y  a r e  wh a t  s t u de n t s  t r u l y  f e e l . 
S t u de n t op i n i on s  d i d  n o t  ma t e r i a l i z e I n  t h i n  a 1 r .  T h e y  w e r e � 
bor n f r om e x p e r i e n c e s , b o t h  n u t ur i n q  a n d  d e s t r u c t 1 v e .  Th e s e  
a r e t h e  a t t i t u de s  t h a t  w 1 1 1  b e  t a k e n  h ome t o  b e  a 1 r e d  w i t h  
t he f am i ly .:t n d  t he c ommu n i t y .  They w i  1 i e v e n  be c a rr i e d 
1 n t o  a du l t  l i f e , i n t o  t h e  wor k p l a c e . a n d  1 n t o  t h e  v o t 1 n g 
boo t h . C a n  t h o s e  who c are abou t e du c a t 1 on a f f ot d  n o t  t o  
l 1 s t e n t o  t h e s e  c h i l dr e n ?  
" Wh e n  we gr ew u p  a n d  we n t  t o  o o l 
Th e r e  we r e  c e r t a i n  t e ac h e r s  wh o w·ou l d 
Hu r t  t h e  c h l l ar e n  a n y  w a y  t h e y  c ou l d  
B y  p ou r i n g t h e i r  d e r i s i o n  
U p o n  a n y t h i n g we d i d 
A n d  e x p os i n g e v e r y  we a k n e s s  
H owe v e r  c ar e f u l l y  h l dden t h e  k i d.s . .  " 
I y r  i c s  f r om " Th e  H a p p i e s t  Da y s  o f  Ou r L 1 v e s '' 
b y  P i n k F l oy d  
" We d o n ,. t n e e d  n o  e du c a t i on .  
W e  don / t  n e e d  n o  t h ou gh t  c on t r o l . 
N o  d a r k  s a r c a sm i n  t h e  c l a s s r oom . 
T e a c h e r s  l e a v e  t h e  k l d� a l on e . 
H e y , t e a c h e r , l e a v e  u s  k i ds a l on e . 
A l l we a r e  t s  j u s t  a n o t h e r  b r i ck 1 n  t h e  wa l l .  
A l l \ve a.r e  1 s J U s t  a n o t h e r  b r  1 c k  1 n t h e  �t�a l l . " 
l y r  l. c s  f r om " ,J u s t  A n o t h e r  Be 1 c k  1 n t h e  W a  l l 
b y  P i n k F l o y d  
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